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Objectives for Special Educational Needs and Disability Provision

To ensure that all students, across the Oak trust, are fully integrated academically and socially, have full access
to the National Curriculum and are taught appropriately with regard to their individual needs.

We endeavour to achieve this through the following targets:

There is differentiation to cater for individual needs — including those with a specific learning
difficulty/disability, learners who require more time to access the curriculum and students with social
and emotional needs.

Education, Health and Care Plans and Person-Centred Reviews are conducted properly, and SMART
(Specific, Measurable, Achievable, Realistic and Timed) Targets are set.

Passports to support achievement/one-page profiles are devised, acted upon, reviewed and revised.
Information is gathered from a wide range of sources, including feeder schools and settings, support
agencies, parents and the student.

Life skills training on offer supporting the needs of students with additional needs.

Staff are aware, via information and training, of the extent and nature of special needs and disabilities.
Each curriculum area contributes to the teaching of basic skills, including reading, handwriting,
numeracy, working within a group, co-ordination, and physical skills.

Heads of Subjects, Teachers, Teaching Assistants and other Support Staff are involved in decisions
related to special needs.

Students are involved in addressing their own special needs.

The Special Needs Register and other documentation are updated regularly and available on the school’s
SIMS system and accessed by all staff.

Performance Indicators

There is full access to the curriculum for all.

Students with Learning difficulties/additional needs are successful and happy members of the school.
There is a successful whole-school drive to improve basic skills.

There are appropriate criteria for selecting teaching groups.

Work within each group is appropriate and differentiated.

Student voice and observation show that they are confident and have high self-esteem.
New students settle quickly and are supported by all staff and students

Progress against target grades based against prior performance data.
Examinations/tests, both school-based and external.

Extra-Curricular activity involvements.

School reward schemes.

The Trusts Responsibilities

Every LA has a special needs policy describing the philosophy, arrangements and procedures for supporting
children with SEND. Within this framework the Act places a statutory duty on each school to produce, publish
and report on its policy for all students with SEND. The Act has provided a Code of Practice that Governors,
schools, LAs, medical and social services must follow with regard to the Identification and Assessment of Special
Educational Needs.
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Legislation and guidance

This policy is based on the statutory guidance Special Educational Needs and Disability (SEND) Code of Practice,
(not linked) Keeping Children Safe in Education and working together to improve school attendance.

This policy is also based on the following legislation:

Part 3 of the Children and Families Act 2014, which sets out schools’ responsibilities for pupils with SEND
The Special Educational Needs and Disability Regulations 2014, which set out local authorities’ and
schools’ responsibilities for education, health and care (EHC) plans, SEN co-ordinators (SENCOs) and the
special educational needs (SEN) information report

The Equality Act 2010 (section 20), which sets out the school’s duties to make reasonable adjustments
for pupils with disabilities

The Public Sector Equality Duty (section 149 of the Equality Act 2010), which set out the school’s
responsibilities to eliminate discrimination, harassment and victimisation; and advance equality of
opportunity and foster good relations between people who share a protected characteristic (which
includes having a disability) and those who don’t share it

The School Admissions Code which sets out the school’s obligation to admit all pupils whose education,
health and care (EHC) plan names the school, and its duty not to disadvantage unfairly children with a
disability or with special educational needs

The fundamental principles of the Code of Practice:

1.

Aims

The needs of all students who may have special educational needs either throughout, or at any time
during, their school careers must be addressed.

Children with special educational needs require special educational provision to ensure the greatest
possible degree of access to a broad and balanced education, including access to the National
Curriculum

The needs of most students will be met in the mainstream, and without an Education, Health and Care
Plan. Children with SEND, including children with an Education, Health and Care Plan should, where
appropriate and taking into account the wishes of their parents, be educated alongside their peers in
mainstream schools.

The knowledge, views and experience of parents are vital. Effective assessment and provision will be
secured where there is the greatest possible degree of partnership between parents and their children
with schools, LAs and other agencies.

e To secure access to a broad and balanced curriculum for all students.

e Tosecure the highest quality of education for students with SEND through staff training and support
for staff and students.

e To raise the esteem, contribution to school life and social awareness of

e students with SEND.

e To establish a partnership between staff, students, parents and support agencies.
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e To identify, assess, monitor and review the special educational needs of students.

e To identify strategies and develop programmes study for students with SEND.

e To assist curriculum areas in the development and use of differentiated and flexible schemes of work;
to support within the classroom.

e Toteach basic skills to students and groups of students; to train and organise staff, students and parents
as assistants in the teaching of reading.

e To provide CPD for the training and development of good practice in the education of students with
SEND.

e To inform parents and engage them as partners.

e To liaise with staff from other schools or educational providers to ensure continuity and successful
change of setting.

o To enable the successful reintegration of students from special schools including the Pupil Referral Unit.

e To liaise with external agencies - medical, social, psychological, educational welfare and other services,
and act upon professional advice.

e To co-ordinate and record Special Educational Needs Assessment, to monitor and arrange Annual
Reviews.

e To counsel and encourage disaffected students and develop strategies to raise esteem and
achievement.

e To continue development of SEND policy, to report to governors (LAC members and Trustees)

Safeguarding Children with SEND

Special educational needs

A pupil with SEND if they have a learning difficulty or disability that requires special educational provision to be
made for them.

They have a learning difficulty or disability if they have:
e Asignificantly greater difficulty in learning than most others of the same age, or
e A disability which prevents or hiders them from making use of facilities of a kind generally provided for

others of the same age in mainstream schools

Special educational provision is educational or training provision that is additional to, or different from, that
made generally for other children or young people of the same age by mainstream schools.

Disability

Pupils are considered to have a disability if they have a physical or mental impairment that has a substantial
and long-term adverse effect on their ability to do normal daily activities.

The school will make reasonable adjustments for pupils with disabilities, so that they are not at a substantial
disadvantage compared with their peers.

The 4 areas of need
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The needs of pupils with SEND are grouped into 4 broad areas. Pupils can have needs that cut across more
than 1 area, and their needs may change over time.

Interventions will be selected that are appropriate for the pupil’s particular area(s) of need, at the relevant

time.

AREA OF NEED

Communication and interaction

Pupils with needs in this area have difficulty communicating with
others. They may have difficulty understanding what is being said to
them, have trouble expressing themselves, or not understand or use
the social rules of communication.

Pupils who are on the autism spectrum often have needs that fall in
this category.

Cognition and learning

Pupils with learning difficulties usually learn at a slower pace than
their peers. A wide range of needs are group in this area, including:

e Specific learning difficulties, which impact 1 or more specific
aspects of learning, such as dyslexia, dyscalculia and
dyspraxia

e Moderate learning difficulties

e Severe learning difficulties

e Profound and multiple learning difficulties, which is where
pupils are likely to have severe and complex learning
difficulties as well as a physical disability or sensory
impairment

Social, emotional and mental health

These needs may reflect a wide range of underlying difficulties or
disorders. Pupils may have:

e Mental health difficulties such as anxiety, depression or an
eating disorder

e Attention deficit disorder, attention deficit hyperactive
disorder or attachment disorder

e Suffered adverse childhood experiences

These needs can manifest in many ways, for example as challenging,
disruptive or disturbing behaviour, or by the pupil becoming
withdrawn or isolated.

Sensory and/or physical

Pupils with these needs have a disability that hinders them from
accessing the educational facilities generally provided. Pupils may
have:

e Asensory impairment such as vision impairment, hearing
impairment or multi-sensory impairment
e A physical impairment

These pupils may need ongoing additional support and equipment
to access all the opportunities available to their peers.
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Children with special educational needs or disabilities (SEND) or certain medical or physical health conditions
can face additional safeguarding challenges both online and offline. Additional barriers can exist when
recognising abuse, neglect and exploitation in this group of children. These can include:
e Assumptions that indicators of possible abuse such as behaviour, mood and injury relate to the child’s
condition without further exploration
e These children being more prone to peer group isolation or bullying (including prejudice-based
bullying) than other children
e The potential for children with SEND or certain medical conditions being disproportionately impacted
by behaviours such as bullying, without outwardly showing any signs
e Communication barriers and difficulties in managing or reporting these challenges
e Cognitive understanding — being unable to understand the difference between fact and fiction in
online content and then repeating the content/behaviours in schools or colleges or the consequences
of doing so. There is close liaison with the designated Safeguarding Lead (DSL) and the Special
Educational Needs Co-ordinator (SENCO) when any reports of abuse involving children with SEND are
received

Assessment of Special Educational Needs and Disability

Identification, Assessment, Record-Keeping and Review

We follow the ‘Assess, Plan, Do, Review’ cycle as recommended in the Code of Practice.

Where a student is identified as having SEN, schools should take action to remove barriers to learning and put
effective special educational provision in place. This SEN support should take the form of a four-part cycle
through which earlier decisions and actions are revisited, refined and revised with a growing understanding of
the student’s needs and of what supports the student in making good progress and securing good outcomes.
This is known as the graduated approach. It draws on more detailed approaches, more frequent review and
more specialist expertise in successive cycles in order to match interventions to the SEN of children and young
people. See Appendices for each schools process

Assess

In identifying a child as needing SEN support the class or subject teacher, working with the SENDCo, should carry
out a clear analysis of the student’s needs. This will draw on the teacher’s assessment and experience of the
student, their previous progress and attainment, as well as information from the school’s core approach to
student progress, attainment and behaviour. It will also draw on other subject teachers’ assessments where
relevant as well as the individual’s development in comparison to their peers and national data, the views and
experience of parents, the student’s own views and, if relevant, advice from external support services. Schools
will take into account information on how the student is developing.

This assessment should be reviewed regularly. This will help ensure that support and intervention are matched
to need, barriers to learning are identified and overcome, and that a clear picture of the interventions put in
place and their effect is developed. For some types of SEN, the way in which a student responds to an
intervention can be the most reliable method of developing a more accurate picture of need. In some cases,
outside professionals from health or social services may already be involved with the child. School and external
agencies will liaise. School will also seek professional help to inform the assessments. Where professionals are
not already working with school staff the SENDCo will contact them if the parents agree.
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Plan

Where it is evident that a pupil’s needs require support above the universal offer, they will be added to the
identified needs register. If the students’ needs require more specialist intervention they will be added to the
SEND register in consultation with parents. The teacher and the SENDCo should agree in consultation with the
parent and the student the adjustments, interventions and support to be put in place, as well as the expected
impact on progress, development or behaviour, along with a clear date for review.

All teachers and support staff who work with the student should be made aware of their needs, the outcomes
sought, the support provided and any teaching strategies or approaches that are required. This will also be
recorded within online platforms accessible to all staff. = The support and intervention provided should be
selected to meet the outcomes identified for the student, evidence of effectiveness based, and will be provided
by staff with sufficient skills and knowledge.

Parents will be fully aware of the planned support and interventions and, where appropriate, plans should seek
parental involvement to reinforce or contribute to progress at home. Information about need, the expected
outcome of an intervention and progress made must be readily available to and for discussion with the student’s
parents.

Do

The class or subject teacher will normally remain responsible for working with the child on a daily basis. Where
the interventions involve group or one-to-one teaching away from the main class or subject teacher, they will
still retain responsibility for the student. They should work closely with any teaching assistants or specialist staff
involved, to plan and assess the impact of support and interventions and how they can be linked to classroom
teaching. The SENDCo/ and wider SEND team will support the class or subject teacher in the further assessment
of the child’s particular strengths and weaknesses, in problem solving and advising on the effective
implementation of support.

Review

The effectiveness of the support and interventions and their impact on the student’s progress will be reviewed
in line with the agreed date for the intervention. The impact and quality of the support and interventions will
be evaluated, along with the views of the student, via the outcomes which may be in terms of a score differential
on some assessments (e.g. after a reading intervention), or on anecdotal evidence for others (e.g. after
interventions for anger management). Parents’ views also should be sought and taken into account. This will
feed back into the analysis of the student’s needs. The class or subject teacher, working with the SENCo, should
revise the support in light of the student’s progress and development, deciding on any changes to the support
and outcomes in consultation with the parent and student. Parents should have clear information about the
impact of the support and interventions provided, enabling them to be involved in planning next steps.

In some cases, the intervention will have been successful in upskilling the pupils so that additional support is no
longer required. In this case the pupil would be removed from the SEND register and parents informed.

Where interventions have been unsuccessful in addressing the needs of the student an escalation in support will
be planned. This may include outside agencies and/or an application for an Education Health and Care needs
assessment.

Where a student has an Educational Health Care Plan, the Local Authority must review that plan as a minimum
every twelve months. We will lead the review process and will fully inform the LA of meetings and outcomes.

Process for Record Keeping and Review

Each individual school within the trust have their own record keeping process. Each school ensures that it is
storing sensitive data in accordance with GDPR

Each settings process can be found within their appendix

10
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Arrangements for Person Centred Reviews of students with Educational Health Care Plans

Dates are set early in the year and the LA informed; they may wish to send a representative, particularly to a
Transitional Review. Other interested professionals are also informed; parents are notified at least a month
before the due date.

Four weeks before the review, teaching staff are asked for a written report on the student. This will include
recent educational progress relationships with staff and peers, contact with parents and other matters which
relate to the student’s outcomes.

Those invited to the meeting will depend on the nature of the student’s educational difficulty. A parent will
always be present. The following could be present: SENCo, Inclusion Leader, Key staff from the SEND team class
teacher/form tutor, Connexions, Educational Psychologist, Social Services, Educational Attendance Officer or
other professionals. The student will also be involved in their Person-Centred Review wherever
appropriate/possible.

The LAs Person-Centred Review form is completed by the Relevant SEND staff member, who sends copies to the
parent(s), LA and others who were present or involved in the review. Relevant staff are notified of
recommendations and observations from the meeting, together with any further recommendations from the
LA.

Transitional Review

During an academic year where a pupil will transition between a key stage a student with an Educational Health
Care Plan is subject to a Transitional Review. Each school setting will organise appropriate transition information
and this can be found in their appendix. in recognition of the importance of this time regarding choices of
G.C.S.E. options, career choices and preparations for leaving school to attend a local College or to continue at
our Sixth Form. Greater emphasis is placed upon the attendance of the Connexions Representative and a
Representative of the LA is more likely to attend. Additional information must be submitted to the LA.

Identification of Special Educational Needs/Disabilities

Teachers of children who have been identified as having special educational needs provide additional
information. This includes:
e Adescription of the Learning or behavioural difficulty with recommendations for teaching methods
e Documents from the Educational Psychologist or other agencies who have worked with the child
e Arecord of the stages of assessment reached so far, with IEPs and reviews
e Details of support services involvement e.g. QEST.
e Social reports, which enable us to place the student among friends and away from disruptive
influences

Information regarding special educational needs and medical conditions relating to the students is made
available to staff at the start of the year. It is recognised that children having behavioural problems are
encouraged to make a fresh start, with the situation monitored.

The Special Educational Needs/Disabilities Register

The SEND Register is a fluid document maintained and regularly updated by the SENCo and their team. Details
of the stage of assessment and recommendations to staff are held on SIMS, which can be accessed by all staff.

11
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The register is updated through discussion at Student Support reviews, Special Needs meetings and negotiation
with outside agencies. All SEND records are stored securely in accordance with GDPR requirements.

Support in Lessons and Withdrawals

It is recognised that where a student is unable to benefit fully from access to the curriculum as a result of
weakness in the basic skills, steps must be taken to overcome that weakness.

All staff in every curriculum area consider it part of their teaching role to teach the basic skills. This is achieved
by the differentiation, variety and type of written exercises; by offering opportunities to practise reading and
spelling using agreed methods; by the use of subject-specific spelling lists and marking schemes which encourage
achievement in literacy and presentation; by the careful selection of texts and homework appropriate to the
student’s ability. However, some students require additional support.

Frequently a single lesson of withdrawal will be sufficient. In this case a reading age may be established so that
suitable texts may be provided for practice at home, or a schedule of spelling or handwriting practice drawn up.

When regular withdrawal from lessons is considered necessary, it is to be for a limited period of time and for a
particular objective. A careful balance must be maintained between the necessity of improving basic skills and
the avoidance of disruption to the curriculum.

The SENCo-and-the SEND team including the SENDCo are frequently in contact with parents, to notify screener
findings, to discuss successes or difficulties, or in response to queries. These may arise at Parents’ Evenings when
there is an opportunity for parents to raise any concerns and to share their own experience of their children
with us. The SEND team will follow up any queries in an appropriate way, perhaps through additional testing,
discussion with the student and staff, and if necessary, through referral to outside agencies. Findings are
discussed with the parent and the student.

Access Arrangements- Support in Formal Examinations

Where a student has a sensory impairment or specific Learning difficulty, the examination board will consider
requests for special consideration or the use of aids, enlarged text or assistance with reading or writing, or added
time. Requests must be accompanied by recent professional advice and are made by the School’s Examinations
Officer in consultation with the SENCo.

In setting internal examinations it is important that a range of means of assessment are used in addition to the
formal written examination. This particularly benefits students with a specific learning difficulty, enabling them
to demonstrate their knowledge in the subject.

Continued Professional Development for Staff

The need for in-service training of all staff is recognised, to cover:

New techniques

Inclusion Development Programme
Different SEND types

Recent legislation

12
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e Whole-school policies and methods
e Subject-specific skills
e The needs of individual students
e The needs of early career teachers (ECTs)
e Safeguarding and Child Protection training including online safety.
e Mental health awareness

This could include:

Input from members of the additional needs service, QEST/Educational Psychologist on teaching methods and
exchange of ideas.

External training of the SENCo and support staff; written advice, discussion and training pack on the role of the
Teaching Assistant.

Input from SEND Department at Departmental meetings.

Staff meetings with visiting speakers.

Introductory talks and materials prepared by SENCo for new staff, ITT students and support staff.

Team teaching and classroom observation by Head of Subject, SENCo or members of SLT.

Agenda for Weekly Meetings and Departmental Meetings may be used to:

e pass on additional information and advice.

e consider the advice so far received and exchange ideas and teaching methods.

e determine which students should be entered on the Special Needs Register and the nature of their
stated need.

e discuss new legislation, methods and problems.

e meet with speakers or representatives of support services. This may include staff training, for example
in the teaching of students with hearing difficulties, or in behaviour modification methods.

Information for Staff

The Special Needs Register/Additional Needs Register provides initial information, available to all staff.
Information obtainable from the SEND Register includes: Level of Special Educational Need, based on the
school’s Special Needs Register, with brief information of main concerns.

Educational advice to staff, based on:

e History e.g. of iliness where this has delayed progress, school attendance and extended periods of
time off school, relevant home circumstances (with reference to named person if information is
sensitive)

e Educational advice, initially from primary school, based on completion of changeover forms, primary
school records and discussion with staff

e Professional advice from Educational Psychologist, Student Development Support

e Service (Learning, Behavioural or Sensory Support Teams), Social or Medical

e Services

e Discussion with parents

e Advice from teaching, pastoral and special needs staff, including

e  Successful styles of teaching

e Desirable/undesirable seating and grouping arrangements

e Curricular strengths and weaknesses

13
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e Additional measures being taken

Staff Briefing/Emails will offer immediate advice on incidents, home circumstances such as bereavements,
parental illness or other situations which may affect the student and require sensitivity or a special approach.

Passport to support achievement (PSA) / One Page Profile

Each school within the trust provides information to staff and parents in a way that fits their Graduated
response. Each school’s individual process can be found in their appendix.

The Role of the Governors

The Headteachers reports termly to the Local Advisory Committee regarding SEND provision.
Governors provide support and challenge to the senior leadership team in relation to all aspects of SEND
provision.

Appendix 1 North Chadderton

Process for Record Keeping and Review

On transition into the school, Primary schools will provide information of those students with any SEN. A file
will be opened on that child, held within the school. For students who later emerge as having SEN, new files will
be set up. Copies of any relevant documentation of reports will be copied to these files, whether within school
Pupil passports, internal testing data, from home or from external agencies (e.g. EP report, report from
professional working with the child). Copies of any Educational Health Care Plan will also be filed in the child’s
personal SEN file. These files are available for scrutiny. On leaving the school, the file will be forwarded (if going
to another secondary school or college), or archived.

Transitional Review

During Year 9, Year 11 and Year 13 in recognition of the importance of this time regarding choices of G.C.S.E.
options, career choices and preparations for leaving school to attend a College or University or to continue at
our Sixth Form. Greater emphasis is placed upon the attendance of the Connexions Representative and a
Representative of the LA is more likely to attend. Additional information must be submitted to the LA.

Performance Indicators

e There is full access to the curriculum for all.

e Students with Learning difficulties/additional needs are successful and happy members of the school.
e There is a successful whole-school drive to improve basic skills.

e There are good employment and training prospects for school leavers with special needs.

e  GCSE - (9-1) grading system.

o Narrowing the gap between SEND and non-SEND students’ performance.

e There are appropriate criteria for selecting teaching groups.
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Work within each group is appropriate and differentiated.

Student voice and observation show that they are confident and have high self-esteem.
New students settle quickly and are supported by all staff and students

Progress against target grades based against prior performance data.
Examinations/tests, both school-based and external.

Extra-Curricular activity involvements.

School reward schemes.

SEND Department - Support Network

The Special Needs Department will support the school’s aims in a wide variety of ways.

With Departments:

The SEND Department will liaise in the provision of appropriate materials for students with learning
difficulties, and in advising on alternative methods of teaching and assessment. The SEND Department
may be able to provide assistance within the classroom for a student or group of students during lessons.
Information supplied through Student Support Profiles and at meetings with staff contributes to an
understanding of the student’s precise needs and most successful approaches to meeting them.

With Teachers:

A whole school approach to Special Educational Needs requires that all staff are familiar with some of
the advice given by the SENCo, and use the recommended techniques, for example, in the teaching of
reading and spelling.

With the Pastoral Team

There is a formal SEND Team Meeting at least fortnightly; Members of the Pastoral and Year Teams
meet on a regular basis.

Discussions may include:
e ensuring the safety and wellbeing of our students
e parent/student voice
e promoting a positive learning environment
e attendance and punctuality
problems with particular students or groups
reports on meetings with outside agencies, including the Education Psychologist,
Social Services and medical professionals
strategies for tackling behaviour
e initiatives for raising standards.

With Students

A working relationship between the student and the special needs staff will help the student to receive
a full educational entitlement and to enjoy his or her time at school. Students are aware more than
anyone of their own difficulties, and frequently of the best approaches to overcoming them. SEND staff
have a role as a emotionally available adult eeunsellor and can mediate when problems arise. Help
within the classroom, in examinations and in providing support with curricular materials which are of
direct benefit to the student.
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With Parents
It is vital that a child with special educational needs has the support of parents. The school day may be
more taxing, and homework can present special problems for example volume of homework set.
Parents will probably be keen to help with their child’s education and may require practical suggestions
of how they can. Demonstrations of methods can be valuable, and contracts or short-term goals can be
negotiated.

With Support Agencies
The SENCo will be involved in discussions with the Educational Psychologist, in their advisory role,
regarding assessments and as part of the process which may lead to an EHCP. There will also be contact
with medical services, for example when a child has been referred by the GP to the Clinical Psychologist
or Speech and Language Therapist.
Other agencies will include the Healthy Young Minds, Educational Welfare Officer, Social Services, QEST-
Additional Needs and shorter-term LA or Government initiatives.

With Other Schools
Links with feeder primary schools can be of special benefit to students with special needs. Additional
information may include parental involvement, a history of illness or successful teaching strategies or those
to be avoided. Such information is requested from primary schools during the visits of the Transition Team,
SENCo or relevant SEND staff to the feeder primaries.

We have developed links with special schools. We have accepted students from New Bridge School, Spring
Brook Special School and Kingsland School (Pupil Referral Unit) in accordance with the policy of reintegrating
students into mainstream schooling whenever possible.

Identification of Special Educational Needs/Disabilities

The SEND Team, SENCo and Assistant Headteacher for Transition, visit primary schools and obtain detailed
information about students who will join our Year 7. Primary schools also provide Key Stage 2 Assessment results
and teacher assessments, samples of work, medical and other reports which will contribute to a smooth
transition between primary and secondary school.

Teachers of children who have been identified as having special educational needs provide additional
information. This includes:
e A description of the Learning or behavioural difficulty with recommendations for teaching methods
e Documents from the Educational Psychologist or other agencies who have worked with the child
e Arecord of the stages of assessment reached so far, with IEPs and reviews
e Details of support services involvement e.g. QEST.
e Social reports, which enable us to place the student among friends and away from disruptive
influences

Information regarding special educational needs and medical conditions relating to the students is made
available to staff at the start of the year. It is recognised that children having behavioural problems are
encouraged to make a fresh start, with the situation monitored.

All information received is used to place the students in a mixed ability tutor group and an appropriate ability
group. Classes consisting of students requiring the greatest support in lessons may be reflected in a slight
reduction in class size. These groupings continue in Year 8. In Years 9, 10 and 11 groupings based on ability are
made when numbers opting for a subject permit. There is opportunity for movement between groups at set
points of the year.
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Access Arrangements- Support in Formal Examinations

Where a student has a sensory impairment or specific Learning difficulty, the examination board will consider
requests for special consideration or the use of aids, enlarged text or assistance with reading or writing, or added
time. Requests must be accompanied by recent professional advice and are made by the School’s Examinations
Officer in consultation with the SENCo.

In setting internal examinations it is important that a range of means of assessment are used in addition to the
formal written examination. This particularly benefits students with a specific learning difficulty, enabling them
to demonstrate their knowledge in the subject.

Passport to support achievement (PSA) / One Page Profile

A PSA will offer further guidance and information and may contain:

e Student voice section What they want us to know about supporting them. What they will do to support
themselves

e The nature of the difficulty — generally (e.g. specific learning difficulty or behaviour difficulties) and more
specific information (e.g. struggles to manage emotions, needs support with new vocabulary).

e How the difficulties may present within a classroom environment — what it might look like to a class
teacher.
Recommended strategies and advice — these are implemented so that student’s needs can be met
effectively.

How the system works:

1. Information currently available (e.g. from primary school) is incorporated into the first PSA

2. Class teachers use this PSA to assist in adapting the work for this student in their own subject and to
back-up cross-curricular targets.

3. Avreview date is specified on the PSA, usually after half to one term. Two or three key people meet (the
SENCo plus others drawn from Heads of Year and Teaching Assistants, Teachers, Form Tutor) review the
PSA and identify any changes that may need making. Pupil and parent voice is included at this stage

Notes:
e Targets should be SMART (Specific, Measurable, Achievable, Realistic and Timed). The student and
parents should be actively involved in setting targets and reviewing success.
e Thesystemis a statutory obligation. However, it should be integrated, as far as possible, into the school’s
general arrangements for assessing and recording progress.

Resources:
The Budget provides:

e The administration of the department. This includes photocopying documents, requests for
information, distribution of advice, purchase of assessment and INSET materials.

e Support materials for the instruction of students with special needs. This includes stationery,
equipment, text books, reading books, computer software and programmes for the use of students
extracted for instruction or given homework tasks.

e Items provided by the Special Needs Department to assist students and their teachers in the normal
classroom, including worksheets, homework assignments and alternative texts.

Suitable staffing arrangements.
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Students leaving North Chadderton School

When students leave North Chadderton School it is vital that their needs are met elsewhere. The Special Needs
Register provides statutory and helpful information on all students, and a file on each SEND student contains a
record of events during their time here and relevant documents.

The SENCo and the SEND team works with Local Colleges, Positive Steps, Career Advisors and Training Agencies
to assist their successful progress.
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— Process map for Referral of Concern

Increasing levels of adaptive teaching seen at each level.

Wave 0

Wave 1

Wave 2

Wave 3

Wave 4

Wave 5

Underachievement,
disengagement from
learning. Possible
disruption of their

Gap between pupill
and peers growing
despite adaptive
teaching. Increased

Significant Gap is
observable between
YP and peers. There
may have been

Tier two interventions
have not met the
needs of the learner.
They may become

Tier three
interventions have
not met the needs of

External specialist
has deemed that
the pupils’ needs

What the the learner. They can only be met
class own or others incidents of removal | suspensions, and the | increasingly now require through support from
learning. from lesson. pupil is possibly on disengaged and specialist either an ARP or
feacher report. need greater interventions and specialist school.
may see specific adaptations | maybe following a
to the learning and bespoke fimetable.
more specialist
interventions
SEND No SEND Identified Need K — SEN Support K- Send Support Plus | EHCP EHCP plus - Arp
. (moving towards provision/ moving
Regisier EHCP) towards s ialist
pecialis
Placement setting
Universal Book looks, QLA Consideration of Consideration of EHCP needs EHCP needs
Assessments on analysis of internal additional additional assessment with assessment with
Entry. AFL strategies assessments standardised testing | standardised testing | specialist services specialist services
in class. in school if suitable. by specialist services with possible input
Asses Pupil not meeting such as QEST and EP from AP and
age related service Specialist seftings.
expectations in
learning, emotional
skills, independence
Adaptations/ Continued in class Interventions to Targeted Co-production with Co-production with
personalization of adaptations with address specific intervention all stakeholders all stakeholders
Plan HQT to meet the possible TA support. needs identified in alongside HQT and

needs of the learner.

Some pupils may
also receive small

specialist
assessments. HQT

adaptations meets
provisions
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group interventions.

and adaptations
continue.

NC Passport
created.

highlighted in

professional reports.

Consider use of
appropriate
classroom strategies
consider advice
fromm Walk Thrus
around.

Consider use of
appropriate
classroom strategies
plus classroom-
based interventions
linked to specific

Students needs
confinue to be met
within the classroom
with limited specialist
interventions.

Students' needs are
mainly met within
the classroom, but
they will have
access to specialist
interventions linked

Provision as in
section F of EHCP

Provision as in
section F of EHCP

Contact home wiill
be made by
classroom teacher.
Support from
pastoral feams will
be available when
necessary

Contact between
home and school
will be by the
classroom teacher
but may be
managed by HOD or
HOY if appropriate.

where appropriate.

3 reviews a year with
designated SEND
staff.

where appropriate.

3 Reviews a year
with designated
SEND staff

where appropriate.

3 reviews a year one
of which will be the
annual review.

Do e Scaffolding | areas of need. to the area(s) of
e Modelling need.
e Activating
prior
knowledge
[ )
Key assessment Key assessment Contact between Contact between Contact between 3 reviews a year one
points in the school points in the school home and school home and school home and school of which will be the
calendar. calendar. will be by the will be by the will be by the annual review.
Continued Continued classroom teacher classroom teacher classroom teacher
assessment for assessment for but may be but may be but may be ARP coordinator has
learning within HQT. learning within HQT. supported by SEND supported by SEND supported by SEND frequent contact
Reviawn and pastoral team and pastoral team and pastoral team with parents and

staff but classroom
teachers will still
communicate with
parents where
necessary.
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Appendix 2 - ASD Resource Base
Overview of ASD Resourced Provision at North Chadderton School.

An ASD resourced provision in a mainstream school provides the expertise to support the student’s
development both across the curriculum and in addressing the triad of impairments. It enables social
opportunities with the peer group, supports the development of functional skills in a less restrictive
environment, and helps the peer group to gain an understanding of autism.

Staff throughout the school recognise that autism is a lifelong condition and that the students will face different
challenges during their time with us, which we will help them address. As well as developing their academic
skills, our major focus is teaching communication and social skills in context, developing their emotional
understanding, helping them deal with stressful situations and enabling them to understand and function in
the world we live in to the best of their abilities and as independently as possible.

Up to twelve students at Key Stage 3 and 4 attend the ASD resourced provision at North Chadderton School.
A group of this size is large enough to allow interaction with children in the rest of the school, but small enough
to allow each student to have a highly tailored individual programme of learning to cover all aspects of their
development and curriculum.

Staffing
Staff are deployed across the Inclusion Team as required. The team includes:

e Senior Director Inclusion & Safeguarding,
e School SENDCO

e ARP Coordinator and TA's

e Pastoral support teams

Entry Criteria
Students placed in the ASD resourced provision will fulfil the following criteria:

e They will have an Education, Health and Care Plan, naming the ASD resourced provision and indicating
that their primary needs are related to ASD or similar complex communication and interaction
difficulties.

e There will be evidence from professionals indicating that the student would benefit from a small group
environment as well as access to a wider mainstream curriculum.

e Forastudent who requires a Statutory Assessment and professionals agree that the assessment needs
to take place in specialist provision, then a time limited place may be allocated as an Emergency
Placement for the purpose of the Statutory Assessment.

e All requests for placement in the ASD resourced provision will be considered by the Local Authority.

Integration

ASD resourced provision in a mainstream school supports individuals through enhanced staffing ratios;
specialist teaching; specific interventions and strategies; small groups for teaching and learning; discrete
teaching of social skills development; individualised learning and/or a personalised curriculum, including
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flexible timetables; and access to Speech and Language Therapy where this is included in the Statement of
Special Educational Needs.

All of the above is with the aim of supporting individuals in accessing, where appropriate, mainstream inclusion.
Students in the ASD resourced provision will be included in the mainstream setting on an individual basis.
Depending on the needs of the individual student on any given day, there might be a high level of inclusion,
very little, or none. Individual programmes will be planned based on up to date and ongoing assessment. The
ASD staff team will have regular meetings to discuss consistency in approach, strategies, and effective ways to
communicate with the children.

We recognise that young people with ASD will have days when they feel confident to access all their
mainstream lessons with support, and some days when they can access very little. There is no ‘one size fits all’
approach.

Approaches to supporting students

No single approach or method will be used in the base; staff will use a variety of teaching approaches and
methods, depending on the needs of the student and the provision outlined on their Statement of SEN. These
may include:

e SCERTS (Social Communication, Emotional Regulation and Transactional Support)
e TEACCH (Treatment and Education of Autistic and Related Communication Handicapped Children)

e PEERS (Program for the Education and Enrichment of Relational Skills)
e Social Stories and Comic Strip Conversations (Carol Gray)
e The Incredible Five Point Scale (Kari Dunn Buron)

e SULP (Social Use of Language Programme)

Students in the ASD Base are able to access support from 8:00. Staff in the ASD base will assess whether each
student is ‘ready to learn’ emotionally and organisationally. Students will register in the base and then go to
their lessons, unless they are staying in the Base for 1:1 work Social Skills group or Literacy/Numeracy
interventions.

Students can choose to come to the Base at break time to sit and read a book, play a game, or talk to friends.
Provision staff are always in the room at this time and the students are never left unsupervised. At lunchtime,
students leave their lessons 5 minutes early to ensure they can collect food from the restaurant before
spending their lunch break in the Base, where there are staff to supervise game playing, quiet reading or
chatting. At the end of the school day students return to the ASD Base to collect their belongings and get ready
to return home. There is no time during the school day where students are unsupervised, unless it has been
agreed by provision staff, the student and parents that they can manage lessons or social time independently.

During lessons in the ASD Base the curriculum covers a wide range of skills that a mainstream student may not
have to be taught directly, such as emotional regulation and a range of social skills as well as how to make
choices, how to make plans and then to learn from our experiences; how to express our own feelings and
opinions, and how to get our needs met whilst recognising and respecting the fact that other people will have
their own needs, which may be different from ours.

For students in Key Stage 4 there will be discrete life skills teaching such as road safety, use of the telephone,

shopping skills, opening accounts, making appointments, using public transport, skills needed in the work place
and finding your way around the local community.
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We feel that students in ASD resourced provision who experience difficulties with communication should have
as much access as they feel comfortable with to their mainstream peers and the mainstream environment.
Here they will be in contact with good models of communication and language and will learn from these. Some
students will obtain a high degree of independence in lessons and during social times at school.

Behaviour management

Promoting good behaviour for our ASD Resourced students requires staff and parents to support students in
managing their emotions and their behaviour effectively, both at home and at school. All staff are committed
to supporting students as they learn to comply with rules and boundaries expected in North Chadderton School
and in the world outside.

Staff in the ASD Resource Base will maintain a calm, low anxiety environment which supports the students in
understanding and complying with the school rules and boundaries. The Behaviour Policy of the school will be
adjusted to take account of the fact that students with ASD do not learn or understand the rules and boundaries
incidentally as typically developing people do. Staff will be trained in techniques to use in times of high anxiety
and emotional charge, enabling them to support students in developing their own calming strategies. We wish
to provide clear rules and boundaries and the tools to follow them within an environment where students can,
over time, learn to develop thought processes and to be able to decide on appropriate courses of action. In
requiring students to make choices about their responses to their own behaviour, staff aim to encourage self-
reflection and personal responsibility in behaviour management. This supports the development of
independence skills.

Staff in the ASD Resource Base aim to work co-operatively to use consistent language and responses to
challenging and inappropriate behaviour from students. This approach ensures an experience of security, trust
and autonomy in the learning environment.

Staff aim to use their training in order to support students to make choices about their behaviour and shift the
behaviour to one which works.

Staff aim to support students in clearly identifying what is the cause of their distress. This will support students
in communicating clearly what has upset them, discussing it, making an effective choice about how to deal with
it and putting right any negative results of behaviours which do not work, resolving the situation with whoever
has been affected and then moving forward.

Through structured teaching programmes staff will help to develop students’/students’ understanding,
knowledge and skills relating to relaxation and calming techniques. The specific teaching programmes enable
the students/students to learn how to relax, monitor their levels of anxiety and how to return to wellbeing
during times of raised levels of anxiety and after periods of distress.

Behavioural expectations are made explicit to all students using consistent language. School rules are clearly
displayed around the school and within the ASD Base. A clear choice system is used in order to empower the
students in making informed choices in relation to the action they take and consequences they will experience.
This is discussed within the context of what works and what does not work in life. When the student has
reflected on their behaviour and whether it worked or not, staff will say “What would have worked?” This
process will be made visual through the use of Comic Strip Conversations, Comic Life and Social Stories.

Research shows that students with language disorder may need to have concepts made visual and repeated to
them many times before they understand and can use them. Given the social complexity experienced by people
with autism, consistency and repetition of language and approach are even more important. In autism,
empathy and understanding of others’ feelings is often absent or incomplete. Being aware of considering
others’ thoughts and feelings is vital to developing this as a social skill.
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All major behavioural incidents will be recorded and discussed with parents on the same day as they have
occurred.

Rewards
e Stickers on daily record sheets
e Achievement certificates for good work
e ‘Good News’ Notes home
e Computer time or time spent on a favoured activity
e Small prizes

Sanctions
e Time out using a timer
e The loss of a preferred activity, e.g. no computer time at the end of the day
e A note/phone call home

Short, break-time or after-school detention/make-up time periods (in agreement with parents/carers)
In the case of serious incidents or a major Health and Safety risk, a student may be suspended or excluded as
appropriate.

Staff training

Knowledge and understanding of ASD will be embedded within the school context. There will be opportunities
for the ASD staff to deliver training through staff meetings and INSET. Mainstream Staff will have a raised
awareness of ASD and be confident in the knowledge that strategies for students with ASD support all students.

Mainstream students will further develop their understanding of disability in general and ASD specifically,
learning to tolerate and accept difference and to contribute to inclusive opportunities for their peers with ASD.
Teaching Assistants, lunchtime supervisory staff, the premises team and Reception staff will be offered training.

Visual cues such as signs, symbols, photographs and labels will be used in the ASD resourced provision and in
the communal areas of the school. Students will be given appropriate access to the use of technology for
teaching and learning.

There will be regular opportunities for the SEND Leaders to work with colleagues in the specialist provision to
support their Continuing Professional Development, thereby ensuring they maintain a high level of expertise.

Student Voice/Working with Parents/Guardians

Students will be fully included wherever possible in the community life of the school, e.g. trips away from
school, school performances, and charity events. For the young people in the ASD resource, the aim is to offer
a high level of experienced support so that each student can take advantage of the school community and
activities as far as s/he feels able to do. The aim of this high level of support is so that each individual can work
towards a more independent life, acquire a degree of autonomy and self-respect, and learn to relate to others.
We recognise the importance of working in partnership with parents. We will liaise closely with families via
phone, meetings, email and daily record sheets. In addition to their Annual Review each student in the base
will have a less formal termly Review meeting. Parents are welcome to visit and phone. We will produce a half
termly newsletter to celebrate the achievements of young people in the ASD

Resourced Provision student voice is important and every opportunity will be used to enable young people in

the ASD Base to communicate their opinions, ideas and wishes. We accept and value each young person and
their individual qualities. We recognise their strengths and differences and understand how their needs may
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change over time. We work in partnership with families and promote inclusion through the creation of a safe,
calm and enjoyable learning environment.

Environment
e A base accessible from the main body of the school, with its own entrance
e Low distraction, low stimulus areas within the base to reduce sensory overload
e Teaching areas for group work, one to one work and independent work
e Access to ICT for learning
e Secure space for storage of equipment and possessions
e Quiet room with sofa, cushions and soft lighting
e Sensory areas
e Hygiene room with showers and a disabled toilet
e Kitchen with resources for life skills teaching
e Asecure outside recreational space

Curriculum
e Visual timetable for every student in the Base
e Information about each Base student to be given to all their subject teachers
e Visual cues to support personal organisation, daily routines and learning
e Support from specialist Teaching Assistants to attend mainstream classes as appropriate
e Accesstoa 1:1or small group environment within the Base
e Training for mainstream teachers in meeting the needs of students with ASD
e Daily record sheets showing curriculum access, behaviour and progress
e Homework support during withdrawal time or at Homework Club
e Special examination arrangements as appropriate
e Life skills curriculum
e Support with Options choices, careers interviews and college visits
e Differentiation of classroom tasks by the subject teacher/TA
e Remodelling and simplification of classroom language to ensure understanding
e Withdrawal to the Base to do tests/exams and on other occasions when the student would benefit
from a distraction-free environment

Behaviour and Social Skills
e Specialist knowledge of behaviours arising from ASD
e Support at lunchtime
e Escort from transport to the ASD Base and from the last lesson to transport, where needed
e Use of stickers, certificates, Good News postcards home
e Opportunities to bring friends from outside the ASD Base to share lunchtime activities
e Differentiated sanctions, e.g. lunchtime detentions
e Students with ASD will go to lunch ten minutes early to avoid tactile contact, noise and the stress of
queuing with 1500 students for lunch.

Access to outside specialists’ involvement
e Educational Psychology
e Reflections
e Speech and Language Therapy
e Connexions
e Positive Steps
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Appendix 3 - Firbank Primary School

Fir Bank Primary School vision and values

Our Vision
Our vision at Fir Bank is to provide a happy, caring, nurturing and stimulating environment where we
have high expectations for all to achieve their fullest potential.

Through a wide range of experiences and opportunities, our children will develop a deeper
understanding of the world and become respectful and responsible citizens.

Values

Faimess
Inclusiveness

Respect
B elieve
Achieve

Never give up

Kindness

SEN Vision

All children and young people are entitled to an appropriate education, one that is appropriate for
their needs, promotes high standards and the fulfilment of potential. This school enable them to:

e Achieve their best

e Become confident individuals living fulfilling lives, and

e Make a successful transition into adulthood, whether into employment, further or higher
education or training (Code of practice 6.1)

Our SEND provision is child centred and inclusive. Every teacher is responsible and accountable for
all pupils in their class wherever or with whoever the child is working.

SEN Definition

A pupil has SEN where their learning difficulty or disability calls for special educational provision,
namely provision different from or additional to that normally available to pupils of the same age.
Making high quality teaching normally available to the whole class is likely to mean that fewer pupils
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will require such support. (Code of Practice 6.15)

Children or young people will have needs and requirements which fall into at least one of the four
areas, frequently more than one. The areas of need are:

Communication and interaction — eg speech and language difficulties, autistic spectrum disorder
Cognition and learning — eg dyslexia, dyspraxia, dyscalculia or general learning difficulties

Social, emotional and mental health — eg children with withdrawn or isolated, disruptive and
disturbing, hyperactive and lack concentration, where these are the main presenting needs

Sensory and/or physical impairment — eg visual impairment, deafness, milder hearing impairment,
physical difficulties (Code of Practice 6.28-6.35)

It is important to note that not all behaviour issues are linked to social emotional and mental health
and may reflect other underlying difficulties.

Children and young people with some health or disability conditions do not necessarily have SEN but
there is a significant overlap between disabled children and young people and those with SEN.
Where a disabled child or young person requires special educational provision they will also be
covered by the SEN definition. (Code of practice)

Identifying and assessing SEN for children or young people whose first language is not English
requires particular care. Schools should establish whether a lack of progress is due to limitations in
their command of English or if it arises from SEN or a disability. Difficulties related solely to
limitations in English as an additional language are not SEN. (Code of Practice 6.24)

At Fir Bank Primary School, we are committed to keeping up to date with current legislation and
continually train staff in all areas of SEND to ensure we can meet the needs of all children.
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Objectives

e Toensure early identification of children with special educational needs

e To assess the nature of those needs and identify any factors which positively or negatively
affect those needs

e To plan and provide individual/group learning program for children with special
educational needs

e Tooperate a ‘whole child, whole school’ approach to the management and provision of
support for special educational needs

e To liaise with parents and all other education, health and social work agencies who can
provide relevant expertise and support

e To provide continuity and progression for each child through regular reviews of procedures
and practices

e To develop the expertise and knowledge of staff working with children with special
educational needs

e To provide a Special Educational Needs Coordinator (SENCO)

Guidance

This policy complies with the statutory requirements laid out in the SEND Code of Practice (January
2015) and had been written with reference to the following guidance and documents:

National

Equality act 2010: advice for schools DfE feb 2013

SEND Code of Practice 0-25 (revised January 2015)

Schools SEN Information Report Regulations (2014)

Statutory Guidance on Supporting pupils at school with medical conditions (April 2014)

The National Curriculum in England Key Stage 1 and 2 framework document (September 2013)
The Early Years Foundation Stage (EYFS) Framework

Teacher Standards 2012

Local

Oldham’s Local Offer
https://www.oldham.gov.uk/info/200368/children _and young people with special educational n
eeds and disabilities

Roles and Responsibilities

Class teacher

e To provide high quality teaching for all pupils

e To have high expectations of children with SEND

e To provide a graduated response through adaptations for pupils with SEND

e To be responsible and accountable for the progress and development of all the pupils that
they teach

e Tocarry out relevant assessments and monitor progress
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SENCO

To set, and make provision for SMART targets and evaluate outcomes

To plan for effective deployment of support staff

To implement advice and teaching strategies given by the SENCO and outside agencies
Liaise with parents through person centred review meetings

Prepare for review meetings and complete review forms as required

To liaise closely with the SENCO

Identify any additional training needs that they may have

The SENCO is responsible for:

Working with the Head Teacher and the Local Advisory Committee (LAC) to

determine the strategic development of the SEND policy and provision in the

school.

Having a day-to-day responsibility for the operation of the SEND policy and the co-
ordination of specific provision made to support individual pupils with SEND, including
those with EHC plans

Providing professional guidance to colleagues and work with staff, parents and other
agencies to ensure that pupils/young people with SEN receive appropriate support and high
quality teaching.

Advising on the graduated approach to providing SEN support

Evaluating process and practice to improve outcomes

Advising on the deployment of the school’s delegated budget and other resources to meet
pupils needs effectively

Being the point of contact for external agencies

Liaising with potential next providers of education to ensure pupils and their parents are
informed about options and a smooth transition it planned

Working with the Headteacher and the LAC to ensure that the school meets its
responsibilities under the Equality Act 2010 with regard to reasonable adjustments and
access arrangements

Community support manager

The community support manager will support the SENCO in communications with Parents and
outside agencies.

Headteacher

The Headteacher will:

Work with the SENCO and the appointed local advisory member to determine the strategic
development of the SEND policy and provision in school

Have overall responsibility for the provision and progress of learners with SEND and or
disability
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SEND Local Advisory Committee member

The SEND Local Advisory Committee member will:

e Help to raise awareness of SEND issues at LAC meetings

e Monitor the quality and effectiveness of SEND provision within the school and update the
governing board on this

e Work with the SENCO and the Head Teacher to determine the strategic development of the
SEND policy and provision in the school and to evaluate the effectiveness of procedures and
impact of the interventions

INSET

Staff will be encouraged to develop skills and knowledge through school based and external
provision of INSET.

Teachers and LAC are encouraged to attend training opportunities for SEND. Staff training needs are
linked to the school development plan and the needs of the staff and the children in the school.

Curriculum entitlement and nature of intervention

Most SEND support will be provided for children in the context of their own classroom, thorough
planned adaptation, in order to maximise their access to the curriculum and their integration. There
may also be short periods of withdrawal for specific needs, for example 1:1 speech and language
skills.

Support/resources are provided to enable all SEND children to participate in P.E. activities, school
visits and social activities alongside their peers.

For some children the end of Key Stage 2 National Curriculum Tests may not be appropriate and
decisions made regarding entering children for the test are made in consultation with parents,
teachers and other relevant agencies. Children will be assessed using P scales and the Pre Key Stage
2 interim teacher assessment framework.

Graduated Response

SEND provision is a whole school responsibility and Fir Bank Primary School has a graduated
response. (Code of Practice 2015)

High Quality Teaching (HQT) Cause for Concern SEN Support EHC Assessment EHC Plan

High Quality Teaching (HQT): the first response for children who have or may have a special

educational need is the responsibility of the class teacher, through adaptation recorded in the
teacher’s planning. Class teachers tailor their approach in class to meet their pupils’ different
learning needs and styles and monitor children’s progress. If a child is not making expected progress,
the teacher will consult with the SENCO and Head teachers.

More able, gifted and talented children are identified, as their needs may be defined as additional

and different.
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Action by class teacher

Prior to involvement of the SENCO, class teachers are expected to have undertaken the following

actions:

Highlighted the areas of need to be support in class

Used a baseline assessment to identify what the child knows, understands and can do (E.g.
mathematics gaps analysis)

Implemented in class interventions

Involved parents and the child in decision making (child’s voice and action plan completed
with parents and child)

Not assumed the difficulties are with the child

Reviewed adaptation

Arrangements should be monitored, enabling children who are not making sufficient
progress to be identified, at which point the SENCO is consulted.

This process should take approximately 6 weeks and evidence of above will be shared with the
SENCO using the cause for concern referral document.

Cause for Concern: If pupils have not made progress despite HQT and above actions by the class
teacher or have persistent emotional and behaviour difficulties, then they are ‘causing concern’ and
a referral to SENCO is made. Cause for concern referrals are shared during SLT meeting and a plan
for next steps is made. The SENCO will provide advice based on the information given by the class
teacher and from observations, if necessary. Additional support or interventions are put into place
and progress is monitored by the teacher, SENCO and Pupil Progress meetings.
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Parents are consulted and kept informed of any action taken to support their child. The class teacher
will record provision that is additional and different. Any staff development and training needs may

be identified.

Nature of intervention
¢ Additional on a 1:1 basis (E.g phonics, reading, key skills, pastoral support)

e 1-1 tuition

¢ Provision of specialist equipment

e Group Support,

¢ Inference training

¢ Precision teaching

¢ Paired reading

¢ Lego Therapy

e Social/Nurture Group

SEN Support: If pupils continue to experience difficulties, then an Assess - Plan-Do-Review process is
initiated using a child-centred approach, involving parents and the child. During a Person Centred
Review meeting appropriate outcomes are agreed, a one-page profile is completed and a support
plan drawn up. Advice may be sought from outside agencies. The class teacher is responsible for the
delivery of the interventions and for in-class support. Progress will be reviewed termly with SENCO,
parents, class teacher and other involved agencies.

Assess — teacher carries out clear analysis
of pupil’s needs. This should draw on

teacher’s assessment and experience of

pupil, previous progress and attainment.
School will take into account any concerns
expressed by parents and the views of the

pupil.

Review — the effectiveness of the support
and interventions and the impact on the
pupils progress will be reviewed in line with

Plan — Agreed adjustments, interventions
and support are put in place. Expected
impact on progress, development and

behaviour recorded and a clear date for

the agreed date.

review decided.

Do — The teacher remains responsible for
working with the pupil on a daily basis.
Where the intervention is delivered by a
member of support staff the teacher is still
responsible for monitoring impact and
progress.




SEN Support -Triggers
¢ Despite receiving individualised or concentrated support, the child continues to make little or no
progress.
¢ The child continues to work at levels substantially below that expected of a child of his/her age
¢ The child has social, emotional and mental health difficulties, which substantially interfere with
his/her learning or that of the group despite being on an individual behavioural management
program and /or receiving pastoral support.
¢ The child has sensory and physical needs and requires additional specialist equipment or regular
advice or visits by a specialist service.
¢ The child has ongoing communication /interaction difficulties that impede the development of
social relationships and causes substantial barriers to learning.

Admission arrangements
Admission arrangements are handled by Fir Bank Primary School.
We welcome all children with SEND and successfully include them in all school activities where

possible. All reasonable steps are taken to ensure that children with SEND are not placed at a
disadvantage. (As required by the Public Equality Duty 2012)

Transition arrangements/ Links with other schools

Transition to secondary school for children is carefully coordinated. A transition meeting is arranged in
the summer term to which all relevant professionals are invited, along with parents and the child. Key
information is passed on to ensure continuity of strategies and educational provision. Extra visits to
secondary school can be arranged. This ensures a structured transfer that is designed to reassure
children. We also work very closely with Pre School Special Needs Service to meet the needs of
children starting in Reception and the staff attend review meetings before the children enter school.
Transition between classes is coordinated by visits to the new class in the summer term. Information is
shared by staff to ensure the transition of SEND children is smooth. All information kept on file is
passed up to the next teacher at the end of the summer term.

Building adaptations/special facilities
The school has a wide disabled toilet for pupil/adult use. We seek to improve the physical
environment of the school for the purpose of increasing the extent to which disabled pupils are able
to take advantage of education and benefits, facilities and services provided by the school by
reviewing our access policy annually.

Parents as partners

Parents are welcome to contact school at any time to discuss the progress of their child with the

class teacher.

During the year there are two parents’ meetings where parents can also discuss their child’s progress.
One is held early in the year to enable parents to inform teachers of any concerns or special
requirements their child may have. If a child is identified as having SEND, parents will be consulted
first. School will seek consent for outside service involvement.

Although initial concerns are best taken to the class teacher, persons in school as a contact are the
SENCO or the Head Teachers.

The following organisations are available to parents and are positively promoted at person centred
review meetings and in SEND communication.

Monitoring and Evaluation
Through regular review meetings the school will monitor the outcomes using the person centred
principles, involving the young person, parents, class teacher, teaching assistant and other
professionals as appropriate. The graduated response model of assess, plan, do, review should be
used (Code of practice 6.45-6.56). School will also monitor;

33



Special Educational Needs and Disability (SEND) Policy

¢ Number of pupils with SEND expressed as a percentage of the school roll, and any changes to the
level of support they receive

* The level of support pupils received and the amount of progress they make
¢ The ‘value added’ data of pupil progress

* The success of resources
¢ The impact of training and new approaches to meeting needs
¢ How well training needs are identified

* The impact and outcomes of the review process

¢ Relationship with parents

¢ The impact of the statutory process on pupil progress
* The success of involvement of outside agencies

* The success of liaison with other schools

This data will then be used to evaluate how successful the policy has been and set an agenda for
further developments

Complaints Procedure

We work hard to maintain a good relationship with parents. It is hoped that any concerns or queries
would be raised informally with the class teacher, SENCO, or Head teacher.

However if any parent wishes to make a formal complaint they should:

1. Arrange a meeting with the Head Teacher.

2. The Head Teacher will arrange a meeting with the class teacher, SENCO and relevant
professionals.

3. The complaint will be referred to the LAC, if necessary.

4. If further action is needed the LEA will be involved. The LEA will enable parents to appeal to an
independent body if reconciliation is not achieved.
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Appendix 4 - Thorp Primary School

What is our SEND vision?

Our vision is shaping lives for future success.

What are our values?

At Thorp Primary School, we believe our vision will be achieved if we provide our children with an environment
where our key values focus on:

e Teamwork
Happiness
Opportunities
Resilience
Pride

[ ]
[ ]
[ ]
[ ]
Thorp Primary School is committed to providing an appropriate and high-quality education to all the children
living in our local area. We believe that all children, including those identified as having special educational
needs have a common entitlement to a broad and balanced academic and social curriculum, which is
accessible to them, and to be fully included in all aspects of school life.

We believe that all children should be equally valued in school. We will strive to eliminate prejudice and
discrimination, and to develop an environment where all children can flourish and feel safe. Thorp Primary
School is committed to promote inclusion. We aim to develop a sense of community and belonging, and to
offer new opportunities to learners who may have experienced previous difficulties.

This does not mean that we will treat all learners in the same way, but that we will respond to learners in ways
which take account of their varied life experiences and needs. We believe that educational inclusion is about
equal opportunities for all learners, whatever their age, gender, ethnicity, impairment, attainment and
background. We pay particular attention to the provision for and the achievement of different groups of
learners. Such as:

e girls and boys,

¢ minority ethnic and faith groups, travellers, asylum seekers and refugees

¢ learners who need support to learn English as an additional language (EAL)

¢ learners with special educational needs

¢ learners who are disabled

¢ those who are gifted and talented

¢ those who are looked after by the Local Authority

This policy describes the way we meet the need of children who experience barriers to their learning, which
may relate to sensory or physical impairment, learning difficulties or emotional or social development, or may
relate to factors in their environment, including the learning environment they experience in school.

We recognise that pupils learn at different rates and that there are many factors affecting achievement,
including ability, emotional state, age and maturity. We believe that many pupils, at some time in their school
life, may experience difficulties which affect their learning, and we recognise that these may be long or short
term.
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At Thorp Primary School we aim to identify these needs as they arise and provide teaching and learning
contexts which enable every child to achieve to his or her full potential. Thorp Primary School sees the
inclusion of children identified as having special educational needs as an equal opportunities issue, and we will
also aim to model inclusion in our staffing policies, relationships with parents/carers and the community.

Objectives

1. To ensure that the SEND Code of Practice 2014 and Single Equality and Community Cohesion Policy are
implemented effectively across the school.

2. To ensure the SEN and Disability Act and relevant Codes of Practice and guidance are implemented
effectively across the school.

3. To celebrate progress in wider areas, including social, emotional and the ability to make successful transition
into secondary education and adulthood.

4. To enable all our children to become fully integrated and valued members of the society, fostering skills of
independence and responsibility.

5. To operate a graduated response to meet the needs of children with SEN. This response will involve a
variety of different strategies and interventions, which will be reviewed regularly to assess their impact, the
child’s progress and the views of the child, their parents and teachers.

6. To ensure that all children have equal access to a broad and balanced curriculum, which is

differentiated to meet individual needs and abilities.

7. To ensure the child’s adults are supported and are informed of their child’s special educational needs and to
encourage regular and effective communication to enhance learning opportunities for the child.

8. To provide specific input, matched to individual needs, in addition to differentiated classroom provision, for
those pupils recorded as having SEN at SEN Support level.

9. To involve children and their adults fully in the SEN process: “No decision about me, without me”.

Roles and Responsibilities
SEND is the responsibility of everyone within Thorp Primary School.

The class teacher is responsible for:

The progress and development of all pupils including those with SEND

Ensuring that all EHC Plans are implemented in the classroom

Regular liaison with parents, the SENDCo and other professionals involved
Effective deployment of additional adults

Identifying on class planning the provision they are making for pupils with SEND
Supporting the SENDCo in the writing and reviewing of targets for pupils with SEND
Implementing the SEND Policy in their classroom

Maintaining specialist equipment

Attending PCR meetings

Attending SEND training courses
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Teaching Assistants and the Special Needs Assistants are responsible for:

Ensuring that day to day provision is in place for the pupils they support
Implementing agreed strategies and programmes, and advice from specialists.
Record keeping

Resources

Maintaining specialist equipment

Regular communication with class teacher, SENDCo and other professionals involved

Attending SEND training courses

The SENDCo is responsible for:

The SEND policy and its implementation

Co-ordinating support for children with SEND

Updating the SEND register and maintaining individual pupil records
Monitoring the quality of provision and impact of interventions
Attending network meetings and updating staff

Referrals to and liaison with outside agencies

Line managing TAs with responsibility for SEND

Liaising with and advising staff

Co-ordinating training for staff

Maintaining regular liaison with parents/carers

Co-ordinating annual reviews and PCR meetings

Supporting staff in identifying pupils with SEND

Mapping provision throughout the school

Maintaining links and information sharing with receiving schools

The Head Teacher is responsible for:
Overseeing the managements of all aspects of the school, including the support for SEND children
Monitoring the SENDCo and all staff to ensure that SEND children’s needs are met

Update the Governing Body with issues relating to SEND.
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Arrangements for coordinating SEND provision
1. The SENDCo will meet with each class teacher three times a year to discuss additional needs concerns and

to review current provision.

2. At other times, the SENDCo will be alerted to newly arising concerns through regular discussions with staff.
3. The SENDCo will discuss issues arising with the class teacher.

4. Where necessary, reviews will be held a minimum of once a year for children with an EHCP (Education
Health Care Plan).

5. Targets arising from SEND meetings and reviews will be used to inform and support whole

class approaches to inclusion, e.g. adapted learning, varied teaching styles.

6. To ensure the SEN and Disability Act and relevant Codes of Practice and guidance are implemented
effectively across the school.

7. To enable all our children to become fully integrated and valued members of the society, fostering

skills of independence and responsibility.

8. To operate a graduated response to meet the needs of children with SEN. This response will involve a
variety of different strategies and interventions, which will be reviewed regularly to assess their impact, the
child’s progress and the views of the child, their adults and teachers.

9. To ensure that all children have equal access to a broad and balanced curriculum, which is

differentiated to meet individual needs and abilities.

10. To ensure family members are supported and informed of their child’s special educational needs and to
encourage regular and effective communication to enhance learning opportunities for the child.

11. To provide specific input, matched to individual needs, in addition to differentiated classroom provision,
for those pupils recorded as having SEN at SEN Support level.

Identification

¢ Class Teachers fill in a cause for concern form. The SENDCo will review the cause for concern information
and record strategies for the teacher to implement. The concern will be reviewed during the next half term.
¢ Children may be added to the school’s cause for concern’ list and closely monitored.

¢ SEND surgery day (1:1 meeting with class teachers and SENDCo a minimum of twice a year).

e Termly Pupil Progress meetings to track attainment and progress of all pupils.

The school’s system for regularly observing, assessing and recording the progress of all children is used to
identify children who are not progressing satisfactorily and who may have additional needs. Based on the
school’s observations and assessment data and following a discussion between the class teacher, SENDCO and
parent, the child may be recorded as needing either:

e Adapted curriculum support within the class/ regular ‘cause for concern’ update
e Additional support through SEN Support provision
e Additional support through EHCP

Assessment can take many forms, including the reading, writing and maths optional SATS tests and termly
assessments.

Adapted Curriculum Provision / Quality First Teaching
At Thorp Primary School, we believe:

¢ That high quality teaching that is adapted and personalised will meet the needs of the majority of children.
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* The SEN provision is under-pinned by quality first teaching and is compromised by anything less.

¢ That all teachers should have high ambitions and set stretching targets towards these goals.
¢ That all teachers should keep under review the additional or different provision made for
children.

¢ That all teachers should know precisely where children with SEN are in their learning and
development.

In order to make progress a child may only require learning to be adapted to meet the child’s individual needs.
Adapted learning may involve modifying learning objectives, teaching styles and access strategies. Under
these circumstances, a child’s needs will be provided for within the whole class planning frameworks and
individual target setting. Adapted learning will be recorded in the daily planning by the class teacher.

Monitoring of progress will be carried out by the class teacher and used to inform future adaptations within
whole class planning. The SENDCo will coordinate provision for children with SEND with the class teacher.

The child’s progress will be reviewed at the same intervals as for the rest of the class and a decision made
about whether the child is making satisfactory progress at this level of intervention.

The school uses the definitions of adequate progress as suggested in the revised Code of Practice, that is,
progress which:

e Closes the attainment gap between the child and their peers.

e Prevents the attainment gap from growing wider.

e |s similar to that of peers starting at the same attainment baseline, but less than the majority of peers.
e Matches of betters the child’s previous rate of progress.

e Ensures full access to the curriculum.

e Demonstrates an improvement in self-help or social or personal skills.

e Demonstrates an improvement in the child’s behaviour.

Where a period of adapted curriculum support has not resulted in the child making adequate progress OR
where the nature or level of a child’s needs are unlikely to be met by such an approach, provision at the SEN
Support level may need to be made.

SEN support provision would be indicated where there is evidence that:

e There has been little or no progress made with existing interventions.

e Additional support is required to develop literacy or numeracy skills.

e Additional support is required for emotional, behavioural or social development.
o Additional support is required for sensory or physical impairments.

e Additional support is required for communication or interaction needs.

Where needs are similar, it is appropriate to support these children within a group, focussing on the common
needs as well as maintaining provision on a one to one basis, support that is ‘additional’ or ‘different’ may be
provided in these ways.
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Involvement of other agencies

This is where SEN support in school includes the involvement of specialist services. A variety of support can be

offered by these services, such as advice to the school about targets and strategies, specialised assessment or
some direct work with the child. The specialist services will always contribute to the planning, monitoring and
reviewing of the child’s progress and a running record of outside agency visits will be maintained by the
SENDCO.

This would be indicated where there is evidence that the level and duration of the child’s additional needs are
such that the child:

e Continues to make little or no progress in the areas of concern.

e Continues working at the National Curriculum levels substantially below that expected of children of the
same age.

e Continues to have difficulty in developing literacy and numeracy skills.

e Has emotional, behavioural or social needs which regularly and significantly interfere with the child’s or
others learning.

e Has sensory or physical needs which require additional specialist equipment or regular advice or visits from
a specialist service.

e Continues to have communication and interaction needs that interfere with the development of social
relationships and act as a barrier to learning.

School request for a statutory assessment

For a child who is not making adequate progress, despite a period of support at SEN Support, and in
agreement with the parents/carers, the school may request the LA to make a statutory assessment in order to
determine whether it is necessary to write an EHCP.

The school is required to submit evidence to the LA whose weekly Moderation of Assessments Panel makes a
judgment about whether or not the child’s need can continue to be met from the resources normally available
to the school. This judgment will be made using the LA’s current Criteria for making a statutory assessment.
Planning, provision, monitoring and Person Centred Review processes continue as before while awaiting the
outcome of the request.

Education Health and Care Plan (EHCP)
A child who has an EHCP (Education Health and Care Plan) additional support is provided using the funds made
available from the Local Authority. There will be an Annual Review, chaired by the SENDCO, to review the

appropriateness of the provision and to recommend to the LA whether any changes need to be made, either
to the EHCP or to the funding arrangements for the child.

Arrangements for partnership with parents/carers.

« Staff and parents/carers will work together to support pupils identified as having
additional needs.

* Parents/carers will be involved at all stages of the education planning process. An
appointment will be made by the class teacher to meet all parents/carers whose
children are being recorded as having additional needs. The SENDCO will attend this
meeting if the school or the parent thinks this is appropriate. We welcome and
encourage parental engagement at every stage of the SEN process.
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* At Person Centred Review (PCR) meetings with parents/carers we always ensure that the child’s strengths as

well as areas of difficulty are discussed. Where we make suggestions as to how parents/carers can help at
home, these are specific and achievable and that all

parents/carers go away from the meeting clear about the action to be taken and the

way in which outcomes will be monitored and reviewed. All PCR reviews will be copied and sent to
parents/carers after the meetings.

Assess —teacher carries out clear analysis
of pupil’s needs. This should draw on

teacher’s assessment and experience of
pupil, previous progress and attainment.
School will take into account any concerns
expressed by parents and the views of the

pupil.

Plan —Agreed adjustments, interventions and
support are put in place. Expected impact on
progress, development and behaviour
Review - the effectiveness of the support recorded and a clear date for review decided.
and interventions and the impact on the
pupils progress will be reviewed in line with
the agreed date.

Do — The teacher remains responsible for
working with the pupil on a daily basis.
Where the intervention is delivered by a
member of support staff the teacher is still
responsible for monitoring impact and
progress.
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