
History Curriculum Map: KS4: Year 10 

Curriculum Intent Statement 
At North Chadderton the History curriculum aims to, using a knowledge-based and chronological approach, inspire students to become independent, critical thinkers who are able to question, reflect upon, and articulate balanced arguments and 
reasoned judgements. Through a range of academically challenging enquiries about significant events, individuals and issues, we aim to actively engage students’ curiosity and wonder of the past. This intends to develop an understanding of self-
identity and cultural appreciation based on their own historical heritage, learning to value of their own and other societies in a modern Britain, which has shaped and been shaped by the world. 
 

Why choose Edexcel for GCSE History 

‘We’ve designed a qualification that will engage students with a broad and diverse study of the history of Britain and the wider world and give them skills that will support progression to further study History and a wide range of other subjects. We’re 

offering a single GCSE History specification that gives you the freedom to select from the most popular topics in current Modern World and Schools History Project specifications. All of the topics we have selected tell a story about a period that shaped 

the world we live in today. We have focused on ensuring that our question papers are clear and accessible for students and that mark schemes are straightforward in making the requirements clear. We have designed the GCSE to extend students’ 

knowledge by studying new areas of content and by revisiting and deepening their knowledge of content studied previously. We planned our GCSE and A Level specification together. This ensures sensible progression of content from GCSE to A Level 

and similar approaches to assessment, so that students will have a coherent and diverse experience of history if they take both an Edexcel GCSE and A Level in History.’ 

 

Specification at a glance 

The Pearson Edexcel GCSE (9–1) in History consists of three externally examined papers which must be completed in May/June in a single year. This qualification is linear, meaning students will sit all their exams at the end of the course (there are no 

modular exams for students to sit early). The paper sections highlighted in yellow indicate which topics the students will cover this academic year. 

Paper 1: Thematic study and historic environment (1 hour and 20 minutes 
exam, 30% of GCSE) 

Section A – Whitechapel, c1870–c1900: crime, policing and the inner city. 
Section B – Crime and punishment in Britain, c1000–present. 

Paper 2: Period study and British depth study (1 hour and 50 minutes, 40% of 
GCSE) 

Section A:  Superpower relations and the Cold War, 1941–91. 
Section B:  Early Elizabethan England, 1558–88. 

Paper 3: Modern depth study (1 hour and 20 minutes, 30% of GCSE) 
Section A and Section B:  Weimar and Nazi Germany, 1918–39 

 

 

Focus 1: Early Elizabethan England, 1558–88 

Key topic 1: Queen, government and religion, 1558–69 Key topic 2: Challenges to Elizabeth at home and abroad, 1569–88 Key topic 3: Elizabethan society in the Age of Exploration, 1558–88 

Students will learn… 
- The situation on Elizabeth’s accession – Elizabethan England in 1558: 

society and government; The Virgin Queen: the problem of her legitimacy, 
gender, marriage. Her character and strengths; Challenges at home and 
from abroad: financial weaknesses, religious divisions, the French threat. 

- The ‘settlement’ of religion – Elizabeth’s religious settlement (1559): its 
features and impact; The Church of England: its role in society. 

- Challenge to the religious settlement – The nature and extent of the Puritan 
challenge; The nature and extent of the Catholic challenge, including the 
role of the nobility, Papacy and foreign powers. 

- The problem of Mary, Queen of Scots – Mary, Queen of Scots: her claim to 
the English throne; Relations between Elizabeth and Mary, 1568–69. 

Students will learn… 
- Plots and revolts at home – The reasons for, and significance of, the Revolt 

of the Northern Earls, 1569–70; The features and significance of the Ridolfi, 
Throckmorton and Babington plots. Walsingham and the use of spies; The 
reasons for, and significance of, Mary Queen of Scots’ execution in 1587. 

- Relations with Spain – Political, religious and commercial rivalry. The 
significance of privateering and the activities of Drake. 

- Outbreak of war with Spain, 1585–88 – Reasons for deteriorating relations 
with Spain: English direct involvement in the Netherlands, 1585–88. The 
role and the actions of Robert Dudley; Drake and the raid on Cadiz: 
‘Singeing the King of Spain’s beard’. 

- The Armada – Spanish invasion plans. Key events of the Spanish Armada; 
The reasons for the English victory. 

Students will learn… 
- Education and leisure – Education in the home and schools; Sport, pastimes 

and the theatre. 
- The ‘problem’ of the poor – The reasons for the increase in poverty and 

vagabondage during these years; The changing attitudes and policies towards 
the poor. 

- Exploration and voyages of discovery – Factors prompting exploration, 
including the impact of new technology on ships and sailing and the drive to 
expand trade; The reasons for, and significance of, Drake’s circumnavigation of 
the globe. 

- Attempted colonisation of Virginia – Reasons for the attempted colonisation of 
Virginia, including the significance of Raleigh; Reasons for the failure of the 
first settlement in Virginia. 

So that students can… 
- Evaluate the range of problems Elizabeth’s faced when she became queen 

in 1558 and how these challenges would persist throughout her reign. 
- Analyse how Elizabeth attempted to find a ‘middle way’ between Catholics 

and Protestants, and the extent of success. 
- Explain how and why religious groups, domestic and foreign, challenged 

Elizabeth’s religious settlement. 
- Explain the reasons and extent Mary, Queen of Scots posed as a threat to 

Elizabeth. 

So that students can… 
- Explain the causes, events and consequences of various attempts by English 

Catholics to overthrow Elizabeth, contributing to the execution of Mary. 
- Evaluate the various reasons Anglo-Spanish tension and how Drake 

negatively contributed to a this. 
- Explain why war broke out with Spain and how the English attempted to 

retaliate against Spanish dominance. 
- Explain the causes and events of the Spanish Armada and how it was 

defeated. 

So that students can… 
- Explain societal attitudes towards education and leisure including the different 

perspectives of social groups.  
- Evaluate the causes for the increase in poverty and vagabondage in England, 

linking to how society and government viewed/treated the poor. 
- Analyse why overseas exploration increased incorporating a range of factors, 

particularly emphasising the role of Drake. 
- Evaluate the causes of overseas colonisation in North America, linking to the 

most important reason for failure. 



Key vocabulary: 
- Nobility 
- Court/Courtiers 
- Privy Council 
- Parliament 
- Legitimate/Illegitimate 
- Divine Right 
- Clergy 
- Reformation 
- Puritan 
- Excommunication 

Key vocabulary: 
- Conspiracy 
- Civil War 
- Papal bull 
- Cipher 
- Agent provocateurs 
- Foreign policy 
- New World 
- Circumnavigate 
- Piracy/Privateer 
- Armada 

Key vocabulary: 
- Social mobility 
- Apprentice 
- Leisure 
- Vagabonds/vagabondage 
- Economic recession 
- Idle/undeserving poor 
- Deserving poor 
- Heathen 
- Renaissance 
- Colony 

Focus 2: Crime and punishment in Britain, c1000–present and Whitechapel 

Key topic 1: c1000–c1500: Crime and 
punishment in medieval England 

Key topic 2: c1500–c1700: Crime and 
punishment in early modern England 

Key topic 3: c1700–c1900: Crime and 
punishment in eighteenth and 

nineteenth century Britain 

Key topic 4: c1900–present: Crime 
and punishment in modern Britain 

Whitechapel, c1870–c1900: crime, 
policing and the inner city 

Knowledge, selection and use of sources 
for historical enquiries 

Students will learn… 
- Nature and changing definitions of 

criminal activity – Crimes against 

the person, property and 

authority, including poaching as 

an example of ‘social’ crime; 

Changing definitions of crime as a 

result of the Norman Conquest, 

including William I’s Forest Laws. 

- The nature of law enforcement 

and punishment – The role of the 

authorities and local communities 

in law enforcement in Anglo-

Saxon, Norman and later medieval 

England, including tithings, the 

hue and cry, and the parish 

constable; The emphasis on 

deterrence and retribution, the 

use of fines, corporal and capital 

punishment. The use and end of 

the Saxon Wergild. 

- Case study – The influence of the 

Church on crime and punishment 

in the early thirteenth century: 

the significance of Sanctuary and 

Benefit of Clergy; the use of trial 

by ordeal and reasons for its 

ending. 

Students will learn… 
- Nature and changing definitions of 

criminal activity – Continuity and 

change in the nature of crimes 

against the person, property and 

authority, including heresy and 

treason; New definitions of crime 

in the sixteenth century: 

vagabondage and witchcraft. 

- The nature of law enforcement 

and punishment – The role of the 

authorities and local communities 

in law enforcement, including 

town watchmen; The continued 

use of corporal and capital 

punishment; the introduction of 

transportation and the start of the 

Bloody Code. 

- Case studies – The Gunpowder 

Plotters, 1605: their crimes and 

punishment; Key individual: 

Matthew Hopkins and the witch-

hunts of 1645–47. The reasons for 

their intensity; the punishment of 

those convicted. 

Students will learn… 
- Nature and changing definitions of 

criminal activity – Continuity and 
change in the nature of crimes 
against the person, property and 
authority, including highway 
robbery, poaching and smuggling; 
Changing definitions of crime 
exemplified in the ending of 
witchcraft prosecutions and 
treatment of the Tolpuddle 
Martyrs. 

- The nature of law enforcement 
and punishment – The role of the 
authorities and local communities 
in law enforcement, including the 
work of the Fielding brothers. The 
development of police forces and 
the beginning of CID; Changing 
views on the purpose of 
punishment. The use and ending 
of transportation, public execution 
and the Bloody Code. Prison 
reform, including the influence of 
John Howard and Elizabeth Fry. 

- Case studies – Pentonville prison 
in the mid nineteenth century: 
reasons for its construction; the 
strengths and weaknesses of the 
separate system in operation; Key 
individual: Robert Peel – his 
contribution to penal reform and 
to the development of the 
Metropolitan Police Force.  

Students will learn… 
- Nature and changing definitions of 

criminal activity – Continuity and 
change in the nature of crimes 
against the person, property and 
authority, including new forms of 
theft and smuggling; Changing 
definitions of crime, including 
driving offences, race crimes and 
drug crimes. 

- The nature of law enforcement 
and punishment – The role of the 
authorities and local communities 
in law enforcement, including the 
development of Neighbourhood 
Watch. Changes within the police 
force: increasing specialisation, 
use of science and technology and 
the move towards prevention; The 
abolition of the death penalty; 
changes to prisons, including the 
development of open prisons and 
specialised treatment of young 
offenders; the development of 
non-custodial alternatives to 
prison. 

- Case studies – The treatment of 
Conscientious Objectors in the 
First and Second World Wars; The 
Derek Bentley case: its 
significance for the abolition of 
the death penalty. 

Students will learn… 
- The local context of Whitechapel – 

Problems of housing and 
overcrowding; the Peabody 
Estate; Provision for the poor 
(workhouses); Links between the 
environment and crime. 

- The inhabitants of Whitechapel – 
Lack of employment opportunities 
and poverty; prevalence of lodging 
houses and pubs disconnecting 
from the community; Impact of 
migration from Ireland and 
Eastern Europe, and Jews.  

- Policing in Whitechapel – Role of 
the ‘beat constable’; H division 
and the difficulties of policing 
Whitechapel; Crime and antisocial 
behaviour e.g. alcohol, 
prostitution, protection rackets, 
gangs, violent demonstrations. 

- Investigative policing in 
Whitechapel – development of 
detective investigation; lack of 
cooperation between the 
Metropolitan Police, the City of 
London Police and Scotland Yard; 
Dealing with the crimes of Jack the 
Ripper and the problematic 
media; The Whitechapel Vigilance 
Committee. 

- The national and regional context 
– role of the Home Secretary and 
of Sir Charles Warren, public 
attitudes towards the police. 

Students will learn… 
- Knowledge of local sources relevant 

to the period and issue, e.g. housing 
and employment records, council 
records and census returns, Charles 
Booth’s survey, workhouse records, 
local police records, coroners’ 
reports, photographs and London 
newspapers. 

- Knowledge of national sources 
relevant to the period and issue, e.g. 
national newspapers, records of 
crimes and police investigations, Old 
Bailey records of trials and Punch 
cartoons.  

- Recognition of the strengths and 
weaknesses of different types of 
sources for specific enquiries. 

- Framing of questions relevant to the 
pursuit of a specific enquiry. 

- Selection of appropriate sources for 

specific investigations. 

So that students can… 
- Explain the differences between 

types of crime and why they were 
notable in this time period, 
recognising patterns of change 

So that students can… 
- Explain how crime changed or 

stayed the same in comparison to 
the Medieval period using precise 
examples of crimes which have 

So that students can… 
- Explain how criminal activity has 

changed or stayed the same in 
comparison to the early modern 
period, linking to why some have 
continued and why others have 

So that students can… 
- Explain the extent of change and 

continuity for crime in the modern 
period, and the perspective of ‘old 
crimes, new methods using 
examples of crimes from previous 

So that students can… 

- Link the context of Whitechapel to 

the nature and proportion of 

crimes being committed, 

So that students can… 
- Analyse the historical context of a 

range of sources linked to a relevant 

enquiry. 



and continuity using precise 
examples. 

- Analyse the method and purpose 
of key law enforcement strategies 
used in this time period using 
precise examples, linking to the 
nature of criminal activity and 
how effective punishment was. 

- Use a case study to evaluate key 
changes and continuities of crime, 
law enforcement and punishment 
in this time period, linking to the 
driving factors.  

continued and those that have 
been newly introduced. 

- Analyse the extent law 
enforcement strategies have 
changed or stayed the same 
depending on the societal context 
of the early modern period, linking 
to the introduction of new 
punishment methods unique to 
this time period. 

- Use key case studies to evaluate 

turning points of crime, law 

enforcement and punishment 

with the second time period 

compared to the first, linking back 

to the driving factors. 

been abolished and others 
created, again using specific 
examples for precise comparison. 

- Analyse the extent law 
enforcement strategies in this 
time period reflect change or 
continuity, using the introduction 
of unique methods started in this 
time period and whether the new 
attitude towards punishment was 
more effective than previously. 

- Use key case studies to evaluate 

the extent of change and 

continuity for crime, law 

enforcement and punishment, 

linking to the two previous time 

periods and the driving factors. 

periods that have not stopped but 
rather adapted to new context. 

- Analyse how law enforcement has 
changed in comparison to all 
other time periods and how this 
reflects a very unique social 
context, linking to specialised 
policing and detective practices to 
catch criminals and punish them. 

- Use key case studies to evaluate 

how modern situations have 

altered crime, law enforcement 

and punishment in a way 

distinctive to the other time 

periods. 

explaining why this was 

unmanageable for the police. 

- Explain the contextual situation of 

ordinary people from Whitechapel 

and why they became involved in 

criminal activity using precise 

examples and types of crime. 

- Evaluate the effectiveness of 

policing in Whitechapel and the 

wider London area. 

- Explain the development of 

investigative policing with focus 

on the Jack the Ripper murders 

and the extent to which the police 

were incapable. 

- Link the situation in Whitechapel 

to wider contexts for comparison. 

- Evaluate the strengths and 

weaknesses of different historical 

sources for a relevant enquiry. 

- Synthesise follow-up questions on 

historical sources to further a specific 

enquiry. 

- Identify and suggest historical 

sources that may be appropriate to 

their follow-up questions for a 

specific enquiry. 

Key vocabulary: 
- Crimes against the person 
- Crimes against property 
- Crimes against authority 
- Tithings 
- Hue and Cry 
- Retribution 
- Deterrent 
- Capital/Corporal punishment 
- Sanctuary 
- Benefit of the clergy 
 

Key vocabulary: 
- House of Correction 
- Debtor’s prison 
- Recusants 
- Witchcraft 
- Hersey 
- Arrest warrant 
- Magistrate 
- Bloody Code 
- Hard labour 
- Transportation 

Key vocabulary: 
- Smuggling 
- Highway robbery 
- Social crimes 
- Martyr 
- Trade union 
- Home Secretary 
- Inhumane 
- Penal System 
- Prototype 
- Proportionately 

Key vocabulary: 
- Hate crime 
- Terrorism 
- Cybercrime 
- Conscientious Objectors 
- Police Community Support Officer 
- Neighbourhood Watch 
- Age of criminal responsibility 
- Non-custodial 
- Joint enterprise 
- Diminished responsibility 

Key vocabulary: 
- Lodging House 
- Rookeries 
- Transient 
- Radical Politics 
- H Division 
- Beat Constable 
- Protection Rackets 
- Hoax 
- Autopsy / Postmortem 
- Vigilance Committee  

Key vocabulary: 
- Criteria 
- Provenance 
- Nature 
- Origin 
- Purpose 
- Context 

Assessment: 
At the end of each Key Topic, students will often complete an appropriate selection of examination questions relevant to the topic covered set by the department for standardisation and moderation. They will also complete mock examinations in 
line with wider whole school policy. Furthermore, during lessons teachers will set, practise and analyse appropriate examination style questions and answers they deem appropriate to the needs of their classes and individual students. This can be 
done in whichever format the teacher deems to be the most effective, including pre-made model answers, self/peer assessment, and sectional assessment (only part completing an exam style question). The exams will measure how students have 
achieved the four Assessment Objectives (AOs). To do this the exams will explore the AOs using a variety of question stems which are detailed below. Please note, only the paper sections which are covered in Year 10 are included below, the paper 
sections covered in the following year are detailed on the Year 11 curriculum map. 
 
Assessment Objectives: 

- AO1: demonstrate knowledge and understanding of the key features and characteristics of the period studied. 
- AO2: explain and analyse historical events and periods studied using second-order historical concepts. 
- AO3: analyse, evaluate and use sources (contemporary to the period) to make substantiated judgements, in the context of historical events studied. 
- AO4: analyse, evaluate and make substantiated judgements about interpretations (including how and why interpretations may differ) in the context of historical events studied. 

 
Paper 1: Thematic study and historic environment: 

- Section A – Historic environment – Whitechapel, c1870–c1900: crime, policing and the inner city (10% of total qualification, marked out of 16, all questions are compulsory). 
- Questions 1 (a) and (b): these focus on describing features (AO1). 
- Question 2 is a two-part question, targeting AO3. It uses two contemporary sources. One of them may be visual, but at least one will be written. Question 2 (a): students assess the usefulness of both sources for a specified enquiry, 

making use of their knowledge of the historical context. Question 2 (b): students suggest a follow-up enquiry relating to one of the sources. 
- Section B – Thematic study – Crime and punishment in Britain, c1000–present (20% of total qualification, marked out of 36, up to 4 marks in Question 5/6 will be awarded for SPaG, all questions target AO1/AO2, Questions 3 and 4 are 

compulsory, students then select either Question 5 or Question 6). 
- Question 3: this focuses on similarity or difference over time. Questions will cross sections of the specification and will normally span at least a century (and may span much longer periods). 
- Question 4: this focuses on the process of change (e.g. why there was a rapid change/slow change/why change continued). Questions will normally span at least a century and may span much longer periods. 
- Questions 5/6: requires a judgement and may focus any of the following: the nature or extent of change (change/continuity); patterns of change (turning points, i.e. significance); the process of change (factors bringing it about, i.e. 

causation); or the impact of change (i.e. consequence). Questions will normally span at least a complete period or two centuries (whichever is shorter); they may span much longer periods. 
 
Paper 2: Period study and British depth study 

- Section B: Early Elizabethan England, 1558-88 (20% of total qualification, marked out of 32, students answer four questions where Questions 1(a), 1(b) and 2 are compulsory, then students select either Question 3 or Question 4). 



 

- Question 1 (a) and (b): these are compulsory and target AO1. They focus on describing features. 
- Question 2: this is compulsory and targets AO1/AO2. It focuses on causation. 
- Questions 3/4: These target AO1/AO2 and require a judgement. They may focus on any of the following: similarity, difference, change, continuity, causation, consequence or significance. 

Career links and transferable skills: 
- Academic researcher; Archivist; Heritage manager; Historic buildings inspector/conservation officer; Museum education officer; Museum/gallery curator; Museum/gallery exhibitions officer; Secondary school teacher; Academic librarian; 

Archaeologist; Broadcast journalist; Civil Service administrator; Editorial assistant; Human resources officer; Information officer; Marketing executive; Policy officer; Politician's assistant; Solicitor. 
- Cognitive skills: Non-routine problem solving – expert thinking, metacognition, creativity; Systems thinking – decision making and reasoning; Critical thinking – definitions of critical thinking are broad and usually involve general cognitive skills 

such as analysing, synthesising and reasoning skills; ICT literacy – access, manage, integrate, evaluate, construct and communicate. 
- Interpersonal skills: Communication – active listening, oral communication, written communication, assertive communication and non-verbal communication; Relationship-building skills – teamwork, trust, intercultural sensitivity, service 

orientation, self-presentation, social influence, conflict resolution and negotiation; Collaborative problem solving – establishing and maintaining shared understanding, taking appropriate action, establishing and maintaining team organisation. 
- Intrapersonal skills: Adaptability – ability and willingness to cope with the uncertain, handling work stress, adapting to different personalities, communication styles and cultures, and physical adaptability to various indoor and outdoor work 

environments; Self-management and self-development – ability to work remotely in virtual teams, work autonomously, be self-motivating and self-monitoring, willing and able to acquire new information and skills related to work. 


