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History Curriculum Map: KS4: Year 11 

Curriculum Intent Statement 
At North Chadderton the History curriculum aims to, using a knowledge-based and chronological approach, inspire students to become independent, critical thinkers who are able to question, reflect upon, and articulate balanced arguments and 
reasoned judgements. Through a range of academically challenging enquiries about significant events, individuals and issues, we aim to actively engage students’ curiosity and wonder of the past. This intends to develop an understanding of self-
identity and cultural appreciation based on their own historical heritage, learning to value of their own and other societies in a modern Britain, which has shaped and been shaped by the world. 
 

Why choose Edexcel for GCSE History 

‘We’ve designed a qualification that will engage students with a broad and diverse study of the history of Britain and the wider world and give them skills that will support progression to further study History and a wide range of other subjects. We’re 

offering a single GCSE History specification that gives you the freedom to select from the most popular topics in current Modern World and Schools History Project specifications. All of the topics we have selected tell a story about a period that shaped 

the world we live in today. We have focused on ensuring that our question papers are clear and accessible for students and that mark schemes are straightforward in making the requirements clear. We have designed the GCSE to extend students’ 

knowledge by studying new areas of content and by revisiting and deepening their knowledge of content studied previously. We planned our GCSE and A Level specification together. This ensures sensible progression of content from GCSE to A Level 

and similar approaches to assessment, so that students will have a coherent and diverse experience of history if they take both an Edexcel GCSE and A Level in History.’ 

 

Specification at a glance 

The Pearson Edexcel GCSE (9–1) in History consists of three externally examined papers which must be completed in May/June in a single year. This qualification is linear, meaning students will sit all their exams at the end of the course (there are no 

modular exams for students to sit early). The paper sections highlighted in yellow indicate which topics the students will cover this academic year. 

Paper 1: Thematic study and historic environment (1 hour and 20 minutes 
exam, 30% of GCSE) 

Section A – Whitechapel, c1870-c1900: crime, policing and the inner city. 
Section B – Crime and punishment in Britain, c1000-present. 

Paper 2: Period study and British depth study (1 hour and 50 minutes, 40% of 
GCSE) 

Section A: Superpower relations and the Cold War, 1941-91. 
Section B: Early Elizabethan England, 1558-88. 

Paper 3: Modern depth study (1 hour and 20 minutes, 30% of GCSE) 
Section A and Section B: Weimar and Nazi Germany, 1918-39. 

 

 

Focus 1: Weimar and Nazi Germany, 1918-39 

Key topic 1: The Weimar Republic 1918-29 Key topic 2: Hitler’s rise to power, 1919-33 Key topic 3: Nazi control and dictatorship, 1933-39 Key topic 4: Life in Nazi Germany, 1933-39 

Students will learn… 
- The origins of the Republic, 1918-19 – The 

situation in Germany at the end of the War: 
political unrest,  
abdication of the Kaiser, armistice and new 
republic; The strengths and weaknesses of the 
new Weimar Constitution. 

- The early challenges to the Weimar Republic, 
1919-23 – Reasons for the early unpopularity of 
the Republic, including the ‘stab in the back’ 
theory and the key terms of the Treaty of 
Versailles; Challenges to the Republic from Left 
and Right: Spartacists, Freikorps, the Kapp 
Putsch; The challenges of 1923: hyperinflation; 
the reasons for, and effects of, the French 
occupation of the Ruhr. 

- The ‘Golden Years’: recovery of the Republic, 
1924-29 – Reasons for economic recovery, 
including the work of Stresemann, the 
Rentenmark, the Dawes and Young Plans and 
American loans and investment; Stresemann’s 
achievements in gaining international 
acceptance of Germany abroad through the 
Locarno Pact and joining the League of Nations. 

- Changes in society, 1924-29 – Changes in the 
standard of living; Changes in the position of 

Students will learn… 
- Early development of the Nazi Party, 1920-22 – 

Hitler’s early career: joining the German Workers’ 
Party and setting up the Nazi Party, 1919-20; The 
Twenty-Five Point Programme. The role of the SA. 

- The Munich Putsch and the Nazi Party, 1923-28 – 
The reasons for, events and consequences of the 
Munich Putsch; Mein Kampf; Reasons for limited 
support for the Nazi Party, 1924-28. Party 
reorganisation, including the Bamberg Conference 
of 1926. 

- The growth in support for the Nazis, 1929-32 – The 
growth of unemployment – its causes and impact. 
The growth of support for the Communist Party; 
Reasons for the growth in support for the Nazi Party, 
including the appeal of Hitler and the Nazis, the 
effects of propaganda and the work of the SA. 

- How Hitler became Chancellor, 1932-33 – The 
Presidential and Reichstag elections of 1932; 
reasons for Hitler becoming Chancellor in 1933, 
including the roles of Hindenburg and von Papen. 

Students will learn… 
- The creation of a dictatorship, 1933-34 – The Reichstag Fire. The 

Enabling Act and the banning of other parties and trade unions; 
The threat from Röhm and the SA, the Night of the Long Knives. 
The death of Hindenburg. Hitler becomes Führer, the army oath 
of allegiance. 

- The police state – The role of the Gestapo, the SS and 
concentration camps; Nazi control of the legal system. 

- Controlling and influencing attitudes – Goebbels and the Ministry 
of Propaganda: censorship, Nazi use of media, rallies and sport, 
including the Berlin Olympics (1936); Nazi control of culture and 
the arts, including art, architecture, literature and film; Nazi 
policies towards the Catholic and Protestant Churches, including 
the Reich Church and the Concordat. 

- Opposition, resistance and conformity – The extent of support for 
the Nazi regime; Opposition from the Churches, including the role 
of Pastor Niemöller; Opposition from the young, including the 
Swing Youth and the Edelweiss Pirates. 

Students will learn… 
- Nazi policies towards women – Nazi views on women 

and the family; Nazi policies towards women, including 
marriage and family, employment and appearance. 

- Nazi policies towards the young – Nazi aims and policies 
towards the young. The Hitler Youth and the League of 
German Maidens; Nazi control of the young through 
education, including the curriculum and teachers. 

- Employment and living standards – Nazi policies to 
reduce unemployment: labour service, autobahns, 
rearmament and invisible unemployment; Changes in 
the standard of living, especially of German workers. 
The Labour Front, Strength Through Joy, Beauty of 
Labour. 

- The persecution of minorities – Nazi racial beliefs and 
policies and the treatment of minority groups: Slavs, 
Roma and Sinti, homosexuals, and people with 
disabilities; The persecution of Jewish people, including 
the boycott of Jewish shops and businesses (1933), the 
Nuremberg Laws and 'Kristallnacht'. 
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women in work, politics and leisure; Cultural 
changes: developments in architecture, art and 
the cinema. 

 

So that students can… 
- Understand the complex political and social 

conditions that led to the creation of the Weimar 
Republic and evaluate the challenges of 
establishing democracy in post-war Germany. 

- Analyse the reasons behind the Republic’s early 
instability and assess how internal and external 
pressures threatened its survival between 1919 
and 1923. 

- Explain how Germany recovered after the crisis 
years and judge the extent to which the Weimar 
Republic was strengthened during the so-called 
‘Golden Years’. 

- Explore how economic and political stability 
affected everyday life and assess how far 
Weimar society reflected broader changes in 
culture, gender roles, and living standards during 
the 1920s. 

So that students can… 
- Understand the early foundations of the Nazi Party 

and evaluate how Hitler’s leadership, ideology, and 
the use of the SA contributed to its early identity 
and aims. 

- Analyse the causes, events, and consequences of the 
Munich Putsch and assess how the failure influenced 
the Nazis’ strategy and organisation during the mid-
1920s. 

- Explain why support for the Nazi Party grew after 
1929, considering the effects of economic crisis, 
Communist opposition, and the appeal of Nazi 
messaging and tactics. 

- Evaluate the political developments of 1932–33 to 
understand how Hitler was able to rise to power, 
including the roles of key individuals and the 
weaknesses of Weimar democracy. 

So that students can… 
- Explain how Hitler consolidated power between 1933 and 1934 

and evaluate the steps taken to eliminate opposition and 
establish a dictatorship. 

- Understand how the Nazi police state operated and assess how 
fear, surveillance, and legal control were used to maintain 
authority. 

- Analyse how the Nazis influenced public opinion and culture 
through propaganda, censorship, and control of religion, and 
judge the effectiveness of these strategies. 

- Explore the extent of support and resistance within Nazi Germany 
and evaluate the motivations and impact of opposition from 
different groups, including youth and religious leaders. 

So that students can… 
- Understand Nazi ideals about gender roles and evaluate 

how policies toward women were used to shape family 
life, employment, and social expectations. 

- Explain how the Nazis aimed to control and indoctrinate 
young people through youth organisations and 
education and assess the impact of these efforts. 

- Analyse how the Nazis attempted to improve 
employment and living standards and evaluate whether 
these policies genuinely benefited the German people. 

- Explore how Nazi racial ideology translated into 
persecution and assess the impact of these policies on 
minority groups, particularly Jewish people, during the 
1930s. 

Key vocabulary: 
1. Republic 
2. Constitution 
3. Democracy 
4. Dolchstoss/November Criminals  
5. Proportional Representation 
6. Coalition Government 
7. Bolshevism/Communism 
8. Freikorps 
9. Trade Union 
10. Inflation/Hyperinflation 

Key vocabulary: 
1. Nationalism 
2. Socialism 
3. Führerprinzip 
4. Putsch 
5. Reichswehr 
6. Wall Street Crash 
7. Great Depression 
8. Propaganda 
9. Censorship 
10. Swastika 

Key vocabulary: 
1. Civil Rights 
2. Länder 
3. Purge/Purging 
4. Third Reich 
5. Concentration Camps 
6. Concordat 
7. German Faith Movement 
8. Gleichschaltung 
9. Indoctrination 
10. Opposition 

Key vocabulary: 
1. Aryan 
2. Antisemitism 
3. Volksgemeinschaft 
4. Slavs 
5. Boycott 
6. Anschluss 
7. Kristallnacht  
8. Roma/Sinti (Gypsies) 
9. Euthanasia 
10. Ghetto 

Focus 2: Superpower relations and the Cold War, 1941-91 

Key topic 1: The origins of the Cold War, 1941-58 Key topic 2: Cold War crises, 1958-70 Key topic 3: The end of the Cold War, 1970-91 

Students will learn… 
- Early tension between East and West – The Grand Alliance. 

The outcomes of the Tehran, Yalta and Potsdam 

conferences; The ideological differences between the 

superpowers and the attitudes of Stalin, Truman and 

Churchill; The impact on US-Soviet relations of the 

development of the atomic bomb, the Long and Novikov 

telegrams and the creation of Soviet satellite states in 

Eastern Europe. 

- The development of the Cold War – The impact on US-

Soviet relations of the Truman Doctrine and the Marshall 

Plan, 1947; The significance of Cominform (1947), Comecon 

(1949) and the formation of NATO (1949); Berlin: its division 

into zones. The Berlin Crisis (blockade and airlift) of 1948-49 

and its impact. The formation of the Federal Republic of 

Germany and German Democratic Republic. 

Students will learn… 
- Increased tension between East and West – The refugee problem in 

Berlin, Khrushchev’s Berlin ultimatum (1958), and the summit meetings 

of 1959–61; The impact of the Cuban Revolution on relations with the 

USA and the Soviet Union, including the refusal of the USA to recognise 

Castro’s government and the closer relations with the Soviet Union. The 

significance of the Bay of Pigs incident; Opposition in Czechoslovakia to 

Soviet control: the Prague Spring. 

- Cold War crises – The construction of the Berlin Wall, 1961; The events of 

the Cuban Missile Crisis; The Brezhnev Doctrine and the re-establishment 

of Soviet control in Czechoslovakia. 

- Reaction to crisis – Impact of the construction of the Berlin Wall on US-

Soviet relations. Kennedy’s visit to West Berlin in 1963; The 

consequences of the Cuban Missile Crisis, including the ‘hotline’. 

Attempts at arms control: the Limited Test Ban Treaty (1963); the Outer 

Space Treaty (1967); and the Nuclear Non-Proliferation Treaty (1968); 

International reaction to Soviet measures in Czechoslovakia. 

Students will learn… 
- Attempts to reduce superpower tensions in the 1970s – Détente and attempts to reduce 

tensions in the 1970s; The significance of SALT 1, the Helsinki Accords, and SALT 2. 

- The end of détente and the ‘Second Cold War’ – The significance of the Soviet invasion of 

Afghanistan, the Carter Doctrine and the Olympic boycotts; Reagan and the ‘Second Cold War’, 

the Strategic Defence Initiative (SDI); The significance of Reagan and Gorbachev in reducing 

tensions. 

- The collapse of Soviet control of Eastern Europe, 1985-91 – The impact of Gorbachev’s ‘new 

thinking’ on Eastern Europe: the loosening Soviet grip on Eastern Europe; The significance of the 

fall of the Berlin Wall; The collapse of the Soviet Union and its significance in bringing about the 

end of the Warsaw Pact. 
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- The Cold War intensifies – The significance of the arms race. 

The formation of the Warsaw Pact; Events in 1956 leading 

to the Hungarian Uprising, and Khrushchev’s response; The 

international reaction to the Soviet invasion of Hungary. 

So that students can… 
- Understand the origins of post-war tension between East 

and West by exploring ideological differences, key 

conferences, and early developments like the atomic bomb 

and Soviet expansion. 

- Analyse how relations between the superpowers changed 

between 1947 and 1949, and assess the impact of US and 

Soviet actions, including the Berlin Crisis and the creation of 

rival political and economic alliances. 

- Evaluate how the Cold War intensified in the 1950s through 

military developments and political alliances and 

understand how the Hungarian Uprising illustrated the 

limits of resistance within the Eastern Bloc and the global 

response to Soviet control. 

So that students can… 
- Understand how Cold War tensions escalated in the late 1950s and 

1960s by examining key flashpoints such as the Berlin crisis, the Cuban 

Revolution, and the Prague Spring, and evaluate how these events 

reflected growing global divisions. 

- Analyse how Cold War crises including the building of the Berlin Wall, the 

Cuban Missile Crisis, and events in Czechoslovakia intensified the conflict 

and shaped superpower strategies. 

- Evaluate how the USA and USSR responded to major crises through 

diplomacy, propaganda, and arms control agreements, and assess the 

global and long-term consequences of these actions. 

So that students can… 
- Understand the aims and achievements of détente in the 1970s and evaluate how agreements 

like SALT 1, the Helsinki Accords, and SALT 2 were intended to reduce Cold War tensions. 

- Analyse why détente broke down and how renewed tensions including events in Afghanistan, the 

Olympic boycotts, and Reagan’s military policies led to the ‘Second Cold War’, while also 

assessing the role of key leaders in restoring dialogue. 

- Evaluate how Gorbachev’s reforms and the weakening of Soviet control led to major political 

changes in Eastern Europe, including the fall of the Berlin Wall and the collapse of the Soviet 

Union, ultimately ending the Cold War. 

Key vocabulary: 
1. Soviet Union/USSR 
2. Superpower 
3. Red Army 
4. Containment 
5. Satellite States 
6. Truman Doctrine 
7. Marshall Aid/Plan 
8. Cominform 
9. Comecon 
10. De-Stalinisation 

Key vocabulary: 
1. Summit 
2. Ultimatum 
3. Checkpoint Charlie 
4. Sphere of influence 
5. Central Intelligence Agency (CIA) 
6. Blockade 
7. Mutually Assured Destruction (MAD) 
8. Prague Spring 
9. Brezhnev Doctrine 
10. Vietnam War 

Key vocabulary: 
1. Détente 
2. Disarmament 
3. Perestroika  
4. Glasnost 
5. Guerrilla war 
6. Islamic fundamentalism 
7. Carter Doctrine 
8. Strategic Defence Initiative 
9. Sinatra Doctrine 
10. Coup 

Assessment: 
At the end of each Key Topic, students will often complete an appropriate selection of examination questions relevant to the topic covered set by the department for standardisation and moderation. They will also complete mock examinations in 
line with wider whole school policy. Furthermore, during lessons teachers will set, practise and analyse appropriate examination style questions and answers they deem appropriate to the needs of their classes and individual students. This can be 
done in whichever format the teacher deems to be the most effective, including pre-made model answers, self/peer assessment, and sectional assessment (only part completing an exam style question). The exams will measure how students have 
achieved the four Assessment Objectives (AOs). To do this the exams will explore the AOs using a variety of question stems which are detailed below. Please note, only the paper sections which are covered in Year 11 are included below, the paper 
sections covered in the following year are detailed on the Year 10 curriculum map. 
 
Assessment Objectives: 
- AO1: demonstrate knowledge and understanding of the key features and characteristics of the period studied. 
- AO2: explain and analyse historical events and periods studied using second-order historical concepts. 
- AO3: analyse, evaluate and use sources (contemporary to the period) to make substantiated judgements, in the context of historical events studied. 
- AO4: analyse, evaluate and make substantiated judgements about interpretations (including how and why interpretations may differ) in the context of historical events studied. 
 
Paper 2: Period study and British depth study 

- Section A: Superpower relations and the Cold War, 1941-91 (20% of total qualification, marked out of 32, all questions target AO1/AO2, students answer four compulsory questions) 
- Questions 1(a) and 1(b): these focus on consequence. 
- Question 2: this focuses on analytical narrative, in which students write an account that not only describes what happened, but also involves analysis to find connections and make sense of events and their impact to explain why events 

unfolded in the way that they did. This is likely to involve a mix of second order concepts (i.e. causation, consequence, change). 
- Question 3: students select two from a choice of three parts. Each focuses on the importance of an event/person/development in terms of what difference they made in relation to situations and unfolding developments (i.e. their 

consequence and significance). 
 
Paper 3: Modern depth study  

- Section A: Weimar and Nazi Germany, 1918-39 (10% of total qualification, marked out of 16, students answer two questions where Question 1 is compulsory, then students select either 2(a) or 2(b)) 
- Question 1: this targets AO3, and focuses on making inferences from a source. 
- Questions 2 (a) / (b): these target AO1/AO2, and focus on causation. 

- Section B: Weimar and Nazi Germany, 1918-39 (20% of total qualification, marked out of 36, up to 4 marks in Question 3(d) will be awarded for SPaG, all questions are compulsory) 
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- Question 3 (a): this targets AO3 and uses two contemporary sources. One of them may be visual, but at least one will be written. Students assess the usefulness of both sources for a specified enquiry, making use of their knowledge of 
the historical context. 

- Question 3 (b): this targets AO4 and uses two later written interpretations. Students explain how the two interpretations differ. 
- Question 3 (c): this targets AO4 and uses the same interpretations as part (b). Students suggest why the two interpretations differ. 
- Question 3 (d): this targets AO4 and re-uses the interpretations. It requires students to evaluate one interpretation, making use of the other interpretation and their knowledge of the historical context. 

Career links and transferable skills: 
- Academic researcher; Archivist; Heritage manager; Historic buildings inspector/conservation officer; Museum education officer; Museum/gallery curator; Museum/gallery exhibitions officer; Secondary school teacher; Academic librarian; 

Archaeologist; Broadcast journalist; Civil Service administrator; Editorial assistant; Human resources officer; Information officer; Marketing executive; Policy officer; Politician's assistant; Solicitor. 
- Cognitive skills: Non-routine problem solving – expert thinking, metacognition, creativity; Systems thinking – decision making and reasoning; Critical thinking – definitions of critical thinking are broad and usually involve general cognitive skills 

such as analysing, synthesising and reasoning skills; ICT literacy – access, manage, integrate, evaluate, construct and communicate. 
- Interpersonal skills: Communication – active listening, oral communication, written communication, assertive communication and non-verbal communication; Relationship-building skills – teamwork, trust, intercultural sensitivity, service 

orientation, self-presentation, social influence, conflict resolution and negotiation; Collaborative problem solving – establishing and maintaining shared understanding, taking appropriate action, establishing and maintaining team organisation. 
- Intrapersonal skills: Adaptability – ability and willingness to cope with the uncertain, handling work stress, adapting to different personalities, communication styles and cultures, and physical adaptability to various indoor and outdoor work 

environments; Self-management and self-development – ability to work remotely in virtual teams, work autonomously, be self-motivating and self-monitoring, willing and able to acquire new information and skills related to work. 


